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HOUSE OF ASSEMBLY, 
SATURDAY, 28th January, 1815. 

RESOLVED, That a Committee of Five Mem­
bers be appointed to enquire into the 
state and progress of Education as re­
sulting- from the Provincial Act of the 
Forly'..first George the Third, Chapter 
Seventeenth, which provides for the es­
tablishment of Free S~hoots, and the 
advancement of learning in this Pro­
vince; with power to send for persons 
and papers. 

ORDERED, That .!\fr. Blanchet, Mr. Viger. 
Mr. Valliere{j, Mr. TascheTeau, and 
l\Jr. Borgia do compose the said Com­
mittee. 

TUESDAY, 28th February, 1815. 
ORDERED, 1-'hat Mr . .A. Stuart and Mr. Lee 

be added 10 the Committee appointed 
on the 281h January last, to enquire 
into the state and progress of Education, 
as resulting from the Provinciai Art or 
the Forty.first GEORGE THE THI~D, 
chapter seventeenth, which provides for 
the establishment of Free Schools, and 
the advancement of Learning in lhi. 
Pro\'ince. ' 

Attest, 

'VM. LINDSAY, Clk. As~'y. 
HOUSE 



CllAMBRE D' ASSEMBLE'E 
SAMEDI, 28e Janvier, Ui15. 

RESOLU, Qu'un Comite de Cinq Membres soit 
nomme pour s'enqucrir de I'Ctat et des 
progres de l'Education resultant de 
l'Actc Provincial de la Quarallt(' et uui­
eme GEORGE 'TROIS, Chapitre Dix-sept, 
qui pourvoit a l'ctablissemellt d'Ecoles 
Gl'atuites ct a l'avancemcnt dcs 8ci­
cnccs ell cctte PI'O\'incc; avec pouvoil' 
d:envoycl' querir les personnes et pa­
piers, 

ORDONNE', Que Mr. Blanchet, MI'. Viger, 
l\l r, VaLLieres, Mr. Taschereau ct 1\1r. 
Borgia composent Ie dit Comite. 

:MARDI, 2~e Fcvrier, 1815, 
ORDONNE', Que 1\11' . .A, Stuart ct Mr. Lee 

soientajoutes au Comite nommele Yingt 
huitieme jour de Janvier dernier, pour 
s'cnquerir de l'ctat et des progTcs dc 
]'Education qui sont resultcs de l'Acte 
Provincial de la Quarante et unicme 
George Trois, Chapitrc Dix-sept, qui 
pourvoit a l'etablissemellt d'Ecole~ Gra­
tuites et a l'avancement des SClcnces 
dans c('tte Province, 

Attcste, 
P. E. DESBARATS, 

Greffr. Asst. 
.\ ~1 CHA \1 BRE 
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HOUSE OF ASSEMBLY, 
WEDNE~DAY, 22d March; 1815. 

Mr. BLANCHET from the Committee appointed 
to enquire into the state and pr~gr~ss of Educa­
tion as resuJti ng from the Provmclal Act of the 
Forty-first Ge(Jrg'e the Third, Chap. Seventeenth, 
whic'h provides for the establishment of Free 
Schools and the advancement of Learnin~ in this 
Province, reported that the Committee had, in 
obedipnce to the order of reference, proceeded 
therein and come to an opinion, which he was 
directed to submit to the House whenever it shall 
be pleased to receive the same. And he rei:ld the 
report in his place and afterwmds delivered it in 
l1t th£' Clerk's table, where it was again read. 

The said report is as followeth, viz: 

Messire .Antoine Robert, Superior of the Semi­
nary of Quebec, appeared before your Committee, 
and was examined to the effect following: That 
he knows but one instancp. in which any person 
from the Schools of Royal Foundation established 
under the Act of the Forty-first year of His Ma­
jesty's Reign has entered the Seminary to com­
plete his studies The experience had of the 
operation of that Act, demonstrates that the 
Schools of Royal Foundation, instituted under 
that Act for the advancement of Learning is ill 
adapted for the Instruction of Youth in the Coun­
try Parishes of this Province; the reason of 
which is that the Superintendance exercised is 

insufficient 
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CHAMBRE D'ASSE1\,IBLE'E 
VEl'"DREDI, 22 ::\lar!'i, 18'15. 

Mr. Rlanr.het du Comite nom me pour ,;'('ilqlle­

I'ir de l't~tat et des progTes de I'Education ]'(' ~l:ltallt 
de l'Acte Provincial de la Quarantc et ullil~me 
George Trois) Chapitre Dix-~'('pL qui pouryoit 
a h~tablissement d'Ecoles Gratuitl'f; et Q LlYllll­

cement des ~ciences dans ceUe Pru\ incl', a fait 
rapport que Ie Comitc, en obeis!'all('e a l'onlre 
de reference, avoit procel.le sur I'objet, ct a\'oit 
forme une opinion qu'il avoit ordn' de snulllcltre 
ala Chambrc lorsqu'illui plairoit de la rccevoir: 
Et il a lu Ie rapport a sa place, et l'1l~l\itl' I'a 
delivre a la Table du Greffier) Oll il a ete Iu 
de nouveau. 

Le dit -rapport est comme suit, savotr: 

Messire Antoin~ RobeTt) Superieur du Semi· 
naire de Quebec) a paru dcvant votre Comite .. 
lequel a dit et certific qu'il 11e connolt qU'une 
seuIe personne sortie des Ecoles Royaies etablies 
en vertu de I' Acte de la Quarante-et-nnieme 
Ann6e de Georg'e Trois) qui soit venue au Scmi­
naire pour faire ses etudes; J'experience (iue 
I'on a de I'opl'ration de cet Acte, prouve que 
l'Institution Royale pour I'avancement des Sci­
ences, etablie par cet Acte est mal calculcc pour 
instruire la Jeunesse des Campagnes; et la raison 
est qu'il n'y a pas une surveillance suffisallte 
pour engager les Habitans des Campagnes a. y 

envoyer 
A 4 



insufficient to induce the Inhabitants in the Coun­
try to send thither their children He does not 
think the Corporation created by the Act ran 
remedy the existing evil. 'rhat it would be in­
finitely preferable to leare the can' of Ihe Educa­
tion of Youth in the COllntl'\' Pal'i~h{'s /0 the 
Cure and principal Inhabitants of the placf', both 
as to the choice of Preceptors and as to Super­
intendance. That the Illhabitants will ever be 
averse to placing their children under any Mas­
ter with whose morals and principles they are 
unacquainted ;-and, if the Legislature should 
pass an Act to empower the Cure and Church 
\\' ardells of the several Parishes to purchase 
Lands lor the establishing of Elementary ~chools, 
such ~ measure would readily produce the means 
Jll'((~"ary for tile purpose. One of the modes of 
inducing; pel sons of character to establish them­
"e1n's as ::-;chool-Masters in the Country Parishes, 
would be the offering' of encouragement on the 
part of the Leg'islaturc to young persons on leav­
in~!; Colle~e to adopt that profession. Mr. Robert 
says further that i!l his opinion the acquisition of 
the Eng'lish Lallg'uagc ought to form an ohject of 
Education, and that Language is at present 
taught in the Seminaries of Quebec, l\1ontreal and 
Nicolet Thut .. Mnnseigneur HUBERT for­
merly cstaolished an English Sehool in the City 
of (Jut'bec, but that ulldertaking fell through 
from want of means. The present Catholick 
Bishop of Quebec nevertheless intends to estab­
lish a Free School in this City next spring. He 
tioes not think youth ~ufl'el' much from the want 

of 
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envoyer leurs enfa\1~;: QU'il ne croit pas que la 
-Corporation nommee en vertu de I' Acte ci-dessus 
put r('medier au mal existant; qu'il conviendroit 
infiniment mieux de laisscr Ie soin de l'Education 
de la Jeunesse dans Ies Paroisses de Campagne 
all Cure et aux principaux Habitans dn lieu 
taut pour Ie choix des Maltres qne P0lll' la sur­
veillance: Que les Habitans crailldrollt tOi:joun; 
d'envoyer les enfans sous un ~rallre dont ils ne 
connoissent ni les m<PlIl'S ni les principes; et ~i 
la Legislature passoit Ull Acte pour autoriscr It's 
Cures et les Marg'uillicrs des Paroisses a acqllerir 
des fonds pour l'etablissement d'Ecol,~s I%~ll1ell­
taires, cela fou1'l1iroit promptement ks Jl)o.,-ells 
d'avoir des Eeoles dans les Campag·\1c's. QlI'lIll 
des moyens d'engager dt's personllC'S (1" caract(~r(' 
It s'etablir COlllll1e .c~laltres-d 'Ecoles dUllS les t 'am­
pag-nes, scroit que la Legislatl\l'e l'llcollrag'eat Ies 
jeunesg'ens qlli sortcllt d-l's Colleg'cs a prendre 
cette profession. Mr. Robert a elit de plus qll'il 
croit que 101 connoissance de la Langue A !l:.;-iois(' 
cloit faire lIlll' partie de l'E(\ucatioll act\l! Ii!' (!(''­

jeunes gens, et It'S Semillaircs de Quebec, de 
Montreal et de Nicolet enseigncnt actue\l"lllellt 
la Lang'ue Ang·loise.-Que l\IonsE'ig'nl'lIl' Hl'BERT 

avoit autrefois etabli une Ecnle AII::!/li't-' dans let 
Ville de Quebec, nUlis eIll' a nJan~l\\e fall!'- 'de 
moyens. Ccpendant ,'!ollseig'IlClIJ' actnel de Que­
bec en doit etablir lllle :-.!,Tatuitc cc l'l'ili(,'nls 
dans cctte Yille.-Qu'illll' ('roit pas qu!' la jnl­
nesse souffn.~ par Ie manque d'Ecolcs E!emcl1-
taires dans la Ville de (Jll(~bec; cependant s'il y 
avoit plus d'Ecoles dans cette Ville c('la 11e POlll:-

rOlt 
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of Elementary Schools in the City of Quebec, yet 
much gooo would necessarily result from the t~n­
creasing of the number of Schools in that City, 
as there are not any as yet established in the 
Lower-Town. Mr. Doucet, late Cure of the 
Parish of Quebec, purchased a piece of ground 
there, in the intention of establishing a School. 

Messire GATIEN, Professor of Theology in the 
H Grand Seminaire" also appeared and was ex­
amined belore your Committee. He confirmed 
the statements m~de by Messire Robert in every 
respect. 

Messire Andre Doucet, Grand-Vicaire of the 
Diocese and late Cure of Quebec, appeared be­
fore your Committee, and being examim'd, stated 
that he is acquainted with the provisi?ns of the 
Act of the Forty-first year of His Majesty which 
provides for the establishment of Free Schools in 
this Province. That Act has not proved so favor­
able to the Elementary Education of Youth as it 
was designed to prove. The School-Masters 
established in the Country Parishes under that 
Act have no pupils, or very few. The Inhabi­
tants are averse to sending· thither their children, 
being unacquainted with the character and man· 
ners of the Preceptors. The ground of that 
want of confidence in the Preceptors, is that the 
Inhabitants do not for the most part participate 
in their nomination, and that they are wholly 
unknown to the Inhabitants. The best plan for 
the establishment of Schools in the Country Pa-

rishe!!, 
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foit faire que beaucoup de bien, comme a la 
Basse-ViIle,ou il n'y en a pas encore d'ctablie. 
Mr. Doucet, ci-devant Cure de la Paroisse de 
Quebec, v avoit achete un terrein dans Ie dessein 
d'enetablir une. 

Messire Galien, Professeur de ThCologie au 
Grand Seminaire, a aussi comparu demnt votre 
Comite, et a -confirme en tout la declaration de 
Messire Robert. 

Messire Andre Doucet, Gl'and- Vicaire du 
Diocese et ci-devant Cure de Quebec, a COI11-

paru devant votre Comite et a <lit et certific 
<{"'il conno'1t l'Act" de la Quarante-ct-ullieme 
Annee de George Trois,qui ponrvoit a h~tablissc­
ment d'Ecoles Gratuites en {'ctiC' Province; que 
eet Acte n'a pas etc suivi des avantag'es que l'on 
en attendoit pour I 'Education Elemelltail'c de la 
Jeuncsse: que les y,Jaltres-(\'Eco)es qui SOllt l'(a­
blis dans les Campag'l\es en vertll de cet ~\d(' 
n'ont point ou presque point d'ckoliers. Que les 
Habitans craig'nent dt:' les y envoyer, par ce qll'ils 
ignorent leur caractere et leurs meeurs. La rai­
son pour laquelle c(',~ :\!aitres-d'Ecoles n'ont 
point la con fiance des I~ahital1~, c'est qu'jls sont 
nommes generalement sans leur participation et 
qu'ils leur sont enticrement inconnus. 

Le meilJeur plan pom I',ctablissement d'E­
coles dans les Paroisses, seroit premicrement de 
Jes mettr.e sous la direction on I'inspection du 

Cure 
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.. i~hes, would be in the first place to put them 
umkr the direction or inspection of the Cure and 
principal persons in the Parish, and to empower 
them to purchase Land!!l. 

::\Ir. Doucet obsen-ed to your Committee that 
~llh()ug'h the Act of the Forty-first year had not 
produced the etrect expected, the Catholick Cler­
gy had nevertheless lIlade considerable efforts for 
the {'stabli~hmcnt of Schools in the Country Pa­
rishes, for the c1emelltaqr education of yO'Uth, 
that those schools had fUl"llished to the Sem[naries 
~everal students, allJ that if that zeal should con­
tillue, there is every rraBon to believe that in a few 
wars a sufileic\lt Ilu:lluer of Schools for the pur­
jHlS(,S of Educatiun ,,,-il\ ue established in the Pro­
vlllec. 

The whole con.iclered, your Committee is of 
opinion that the work intitU'led " Improvement in 
Educatiun by J()~ep!J Lancaster" accolllpanying 
this report, g'ives a llIethod of extellding' clemen. 
Hlry education which is \lot attended by much 
expense. 

ORDERED, That Fifleen hundred copies of the 
sa id Report and an extract of the work 
thereunto annexed, he printed in hoth 
lang'uuges, under the direction of Mr. 
Speaker, to be distributed to such per­
sons as the Provincial Laws are gene­
rally sent to. 

:\ ttest, 
\YM. LINDSAY, 

Clk. Ass'y. 
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Cure et des principaux de la Pal'oisse et de leur 
donner la faclilte d'acqucrir des fonds. Quoique 
l'Acte de la Quarante-et-unieme ll'ait pas en 
l'elfet que l'on en attendoit, il a neanmoins oh­
serve a votre Comite, que Ie Clerg'e Catholique 
avoit fait des efforts considerables pour elablil' 
des Ecoies dan's les Campagnes ponr l'Education 
Elementaire dc Ia Jeunessc, et que les Ecole" 
avoient foul'ni plusieurs sl~ets pour rentrer dan~ 
les Seminaires, et si Ie m~me ze!e continue, il \ 
a tout lieu de noire que dans quelques al1lH~eS ;, 
y aura dalls la Province un nombre suffisant 
d'Ecoles etabli('s pour subvenir au besoin de l'E· 
ducation. 

Le tout eonsi(h~re, \'otrc Comitc cst d'opinion 
que l'ouvrag;e intitule " /lIlpro.:eJJll'nt:" in liduca­
tion by Joseph Lancaster" (ri-anncxe) est une 
methode peu couteuse et tres-prompte pour l"~ 
pandre l'Education Elemcntairl', 

ORDONNE', Que Cjninze (,('I1S ('('pit''; Oll dil 
Rapport et d'un Extrait de l'Ou\'nl:~" 
y anncxe. soiellt illl]>ri!ll(':~S dam; )(', 
deux lang'lIt's, SOli" Ia dircctioll de .\L­
l'Oratelll:; pour t! :'~ distrilJll(C'-i a:n 
personncs auxquelles "Ol!t onlill:lire 
Illcnt el1Yoycs les Staluts Provillc;:lU\:. 

P. R DESfL\H\T;-';, 



A CONCISE HISTORY 

OF THE 

FREE SCHOOLS 
IN ENGLAND 

EST ABLISHED UPON THE SYSTEM 

OF 

3Jot)rpb Iancautrt. 
~ 

IN the year 1798, I opened a school for the 
instruction of poor children, in reading, writing, 
arithmetic, and the knowledge ofthe Holy Scrip­
tures; the children ~vere taught at the low price 
of four-pence per week. I knew of no modes of 
tuition but those usua Uy in practice, and I had 
a practical knowledge of them. The number of 
children who attended the school at that time .. 
varied from ninety to a hundred and twenty.· 
Being' thus eng'aged in the study of education, 
with full liberty to make what experiments I 
pleased, v~henever I found a poor child whose 
parenti ,,,ere unable to pay tor his instruction .. 
I gave him education, gTatis. This class of chil­
dren increased so much, that abov.e thirty names 
,,,ere on the book as .free scholars, in a short 
time; and, it is very probable, no two children 
knew that there were other free scholars in the 

school' 



!!('hool besides themselves. I attended the school 
personally, retaining an assistant. It was not 
unattended with expense of wages, rent, taxes, 
rewards, &c. As the income arising from the 
pay-scholars was much diminished by the educa­
tion I gave to so many, gTatis, and there were 
still many more objects of benevolence in the 
school and neighbourhood, I was anxious to 
find al~ expedient which would enable me to ex­
tend the usefulness of the institution, without 
additional expense to myself; and soon found 
two liberal-minded persons, who readily second­
ed my \iew~) Thomas Sturg'e of Newington 
Butts, and Anthony SteHY of the High-street, 
Borough: they had been in the practice of pay­
ing·the usual price to other school-masters, for 
the education of some dlildrell, whom they m-et 
with in their endeavours to relieve distress. I 
prevailed on them to enter into a subscription 
for the education of poor children, in b·'_. of pny_ 
Nothing' but example was wanting; and, as 
Soon as that was obtained, 1 easily raised the sum 
specified in the first year-s acc"oulIt, anuexed. 
1'he subscription was- quite of the lIature of a. 
contract: of every g'uinca subscribed, fifteen 
shilling's per annum was coni;idered as tile price 
of each child's educatioll; and the remai ning 
Ijix shilling's was to be expellded ill books, re­
wal'ds, and school expenses. 

The only person who a~s;~ted me in raising 
lIubscriptions, iHt~ Elizabeth Fry, wife ,);' Juseph 
~rYJ of the Poultry, Londo!l: she solj,-ited her 
Immediate friends and connections. and nC!,c sue-

cesliful 
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cessful in obtaining about twenty-six guineas: 
with this kind assistance I was encouraged to ~o 
-cheerfully throug'h the toilsome drudg'ery of raIs­
ing subscriptions for the second year, in which 
I was so successful as to double the amount as 
well as the number of free scholars. Improve­
ments in the modes of tuition had been made to 
good purpose, in those two first yearsj and a 
reg'ular system of order established. Though a 
system of order was easily .establi'shed, a new 
system of tuition was another thing; and to this 
1 found myself most unexpectedly and gradually 
advancing. . 

The institution is greatly indebted to two gen­
tlemen (If thc parish in which I live; but, as I 
fear, I am not at liberty to mention their names, 
I can .only say, they have, by their g'enerositYj 
exempted thc school-housc from all rent, for 
several years. Gratitude rllquires that this should 
be known, as, in consequence, I have been en­
abled to expend the money I should have em­
ployed ill rent, &c. in making experiments re­
lative to the education of the poor. It is to be 
understood, this rC!~ltes only to part of the pre­
mises connected with the institution: the other 
part is on lease for fifty-nine years; and I have 
constautly paid the ground-rent, thirty guineas 
p0\" annum, "'ithout making any charge to the 
public for it. :.!08t experiments, whether Oil the 
improvement of cdllcation, or on any other s~b­
jed, aI"(' Hitended with expense, which increases 
with the l1nmber of trials. Many such experi­
ments have been made, which proved quite use-

leils, 



Ik'SS, an~ such as I should never attempt again. 
In .other cases, I ~ave oft~n gone the wrong ,yay 
to work, and accIdentally stumbled on the very 
object I was in quest of. The result has b.een 
a . new and efficient system of ;education; the 
principle of which is not only adapted to larO"e 
man~fact.lll'il)g- districts, but, with little variati~n 
in the mode 9f applying- it, to all the poor of the 
country, and to villag-e schools. 

Hitherto, none of the active friends of the' 
instit~tion reg-arded it in any other lig-ht, tilan a,. 
well conducted school, witl) some few improve­
ments in the modes of jnstruction. In fact) those 
who befriended it most, either never came to 
'Visit it, or never entered into its detail when 
they did. 'rhe Duke 01 Bedford and Lord 
Somerville were the first who visited it, and en­
tered closely into its detail. ~ord Somerville 
told me, he saw its importance from the first. I 
have a letter frol)1 the Duke on tbe subject, w~lere· 
in he expresses himself thus: after describing his 
fIrst visit, he says: <c The adyantag-es ot the 
institution struck me !aO fprcibly, they were so 
obvious and apparent, that I could not hcsitat~ 
to give every encouragement in Illy power to so 
laudable and beneflcial a plan of Education; 
which cannot but t(':)(\ to better the conditiol', 
and improve the morals of the lower classes in~, 
yery imminent degree: fully and earuestiy con· 
vinced of this important truth, 1 cheerf~lly au­
tborise you to call on me for fllrlner assls~anc~, 
whenever you think fit." The Duke and hIS 
. . 'Jl friend, 
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friend, Lord Somerville, have Ilince shown every 
kindness to the institution that could be wished. 
May their names ever be dear to every English .. 
man, who is a real lover of his country. It is no 
wonder that I feel· myself bound to express my 
honest gratitude in this public manner: but for 
their repeated, timely and liberal assistance, the 
design would not so rapidly have extended in ·its 
various branches. W hen they first visited the 
school, they began the subscription for buildings 
needful to enlarge the school-room; more schol­
Rrs were daily applying for admittance, and the 
premises were so contracted, that many more 
could not have been admitted. It would have 
been a painful circumstance to me, to have refused 
admission to such; and I could not have received 
them "ith ,ut an extension of the premises. I 
had menti1ned my wishes to several friends on 
tIll' subject. 'I~hey were persons not wanting in 
henevolence, but, as they never came near the 
in~tilution, which they had all previously befriend­
~d, they did not ehter into my vi~ws readily. 
;.\;01' were they aware, that if the work was not 
hf'gun ill the proper time, it must be suspend('d 
Iweh'e months longer. One friend did Tlot like 
to tuke the responsibility of standing' first in a 
subscription, upon himself. Another, Vt'l'y pro­
perly, did not like to stand before his father, who 
"as out of town; and a third was indisposed. 
Thus deprived ot the energy of my most acti,'e 
friends, the design remained dormant for want. 
of a leader; b~t lhat office was amply supplied 
by the generosIty 01 those two noblemen, after 

who.e 



whose example the 'subscription, dated 1'hird 
Month, 1803, \tas raised. I had no person to 
aid me in soliciting subscription; and calctilated; 
that I might travel about three hundred miles) 
,backwards and forwards, at many different times j 

to obtain them. If I could, with propriety, have 
done entirely without pUblic aid, as, in the outset) 
I intended doing, it would have been more agree­
able to my wishell It was my intention to erect 
the fil'st building at my ovm ex pence, but I found 
the sum which I could properly dedicate to that 
object, Was inadequate. 

The reader ,viii be sensible; on perusing thi!!) 
of the reasOn for inscribing thi" book to the Duke 
of Bedford and Lord Somerville; and, though 
dedications are often founded in flattery, this has 
for its basis, gratitude and truth. But it was not 
alone in the subscription just alluded to, that they 
have shown their cheerful benevolence; for) in 
the spring, 1804, 1 proposed to them) extending 
the school from three hundred and fifty to seven 
hundred boys. For this purpose, it Was cu.Jcu­
latedthe sum of at least one hundred and eighty 
pOUItds was needful; and that, if it should appeal" 
proper; when the experiment had beeD tried, the 
subscription should remain open, to e Dable me to 
e!dend it to a thousand. rrhe extension to seven 
hundred boys was made at a very trifling expenee 
above the estiliiate. 

It seems likely, the sum wanted to erect tlK' 
lmildings, needful to make the proposed exten~ion 

B 2· , to 



to one tho.usand b.oys •. wjJ.l he ab.o.uttbr.ee hUD.:­
dred pOUQds, The reason of the differ~l1ce ~n tit, 
estimate for extending the school to -seven 111.~n:­
dred, and. that fo.r. one ,thoui>and, is, th.at, in a 
former case, a contiguousb.uilding, alr~dy erec­
ted, was made use of to a,w the design; and ,tbu~ 
saved part ofa grea~er expense, w,hic~ otherwi.se 
must have been incurred. The extension of tbe 
school from three hundred and fifty to above' seve~ 
hundred children, was a most extraordiDMY t~jng'; 
and pro.ved. after a thoro.ugh ,t{ial,. tbe utility ()f 
the system and o.rder establisbed in the institution. 
Above fo.ur hundred children wete admitted as 
,scholars in about six weel~s; and yet,tIlis surpris:­
ing tllCrease o.f numbers had no unpleasap,t dlect 
on the order o.f the ,school. ,rl'his grellt increase 
appeared to so.me o.f my friends, ~·ho. were no.t 
fu!ly acquainted with what the system wo.uld bear) 
as likely to. o.verwhelm every thing with cDnfusion; 
but I had the pleasure of establishing the, scJlQO! 
fo.r this laI:ge number, and giving a' prDDfof the 
practicability o.f my plan, jn six weeks. , 

When boy~ Df CDmmon ability enter a new 
SChDDI, there is generally a degree Df reserve anll 
shincss aboQt them, that does no.t wear o.fffDf,t)te 
first week Dr ten days. All yo.uth are influenced 
byexal'llple, and, like sheep fDllow their l~llder8. 
The example prevalent in my scbDol, Was Jay.or­
able to. good o.rder. 'Vhen sh'ange boys we,r.e 
admitted as scholars, their attention was divided 
between tbe influence o.f shiness and .example ; 
an~, before that shiness had worn off, the power 
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of example had, in wme rrieasure. habituated them 
to their duty. 'rhus situ9:teu, they daily improv:­
cd in learning ; and. stimulated by the hope of 
teward, shortly became as orderly as any boys in 
the school. 

_ In tire outset of the institution, it was thought 
economical, if one child could be cuucated tor 
one guinea per annum. The extension of the 
school from three hundred and fifty to nearly 
~ighthundred children, in the short space of six 
weeks; tIie establishment of a school for nearly 
h'vo hundred girls, all edudtt~u on ,the same plan, 
rrove tha~ ~hc. system. of o~der and tuition ~s aue-
9:uate~ to f~e mstr~ct~~n ~f a _ thousan~ children, 
or more, In one Instltutwn; and Without an'll 
iJ.dult assistant teachers. This subscription now 
"teniaifis open (or p-ublic aid" with a view to ex~ 
tefid the cxperimelit to a: -tho'usand boys. 

I n the third year's account of subscriptions and 
eipen-diture, it will be observed, I adhered to the 
~rigina'l plan of the institution, as arranged with 
the nrst subscribers to the school; the expense of 
eich child being estimated at one guinea per 
-lmnum, and the ~urplu.; numbers on the list, va­
rying from three to five hundred free scholars, 
lvere solely educated al my own expense, and 
lander the blcs~ing of Divme Providence, in con­
seqtlence of my own inventions and discoveric!i. 
For the fourth, or present year of the institulion. 
which will eno at Midsummer, lS05, I engage 
tkat all the annual subscriptions necessary to be 
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raised for the expE"nccs of the boys' school shalt 
not exceed two hundred anc.\. sixty pounds; and 
that when the plan is extended to a thousand 
boys, the annual subscriptions need not exceed 
three hundred pounds, for defraying every ex­
pense. This economical plan of usefully educat· 
ing a thousand ~cholars, is done at a much less 
expense than any of my friends ever expected 
me to reduce to practice; and which, if I had 
been told three years since were possible, I should 
have had gTeat doubt of the fact, if I had not also 
thoug·ht it incredible. But facts are stubborn 
things. 

It will be considered. that, in all new experi­
ments, there is a difficulty in knowing how to pro­
ceed rightly. I stood alone in the early stage of 
the institution, having to STope my own way, as 
in the dark, under many difficulties and discou­
ragements, in exploring a new amI untried, but 
practicable path to usefulness; no wonder if I 
sometimes took the wrong road .to attain my ob­
ject, instead of the right one; if I sometimes 
made experiments that ended in expense and dis­
appointment, and that repeatedly. But this only 
stimulated me to more diligence; and, iHstead of 
being depreFsed by these circumstances, I eagerly 
and resolutely pursued the important object in 
view; till, I may say. under the Divine blessing, 
without which all my labours would have been of 
no avail, hitherto I have been helped to accom­
plish fllr more thaI! I expected: hltViJlg establiih­
ed a system of education, adapted to the poor, 

in 



in a remarkable. manner; and in which there ill 
nothing but what is simple and easy, to persom; 
disposed to engage in similar plans. Experiments 
are seldom made without expense: few of mine 
were, as W labour, time, and money. I do not 
regret that I have never charged them to public 
account; nor do I ever intend to do so. When 
I had made any experiment. and found it bene­
ficial, I have introduced the' practice of it gene­
rally into the institution; and am willing to me 
my best endeavours to lay it before the public, in 
as plain and simple a manner as I can, for the 
benefit of the rising generation. When an ex­
periment has proved unsuccessful, it has been 
buried in oblivion. But all this has enabled me 
to ascertain, that were I to begin a new institu­
tion, with funds in hand, I should be able, by my 
former experience and recent improvements, to 
establish it in a comparatively short time, and at 
a much less expense of capital. When the build­
ings for the boys' and girls' schools are completed 
10 the extent designed, they will accommodate a 
thousand boys, and three hundred girls. The 
whole expense of which will not exceed one 
thousand pounus, to which I shall have contribu­
ted upwards of two hundred myself. Notwith­
s'tanding, whilst these experiments have been re­
ducing to practice. some hundreds of children 
have began and fi~ished their education; and 
many of them are now grown to man's es~ate. 
and promi!!~ to become useful members of socIety. 

_ Another design, supported by a subscription, 
began by the Duke of BedfQrd and Lord So-"!er ... " » 4 vIlle, 



"ille, is a plan for training lads and young men 
as school-masters, by a practical knowledge of 
these improved modes of tuition, to be obtained 
in my institution, and under my own eye. Of 
its importance, little need be said; it most be 
sufficiently striking to every benevolent mind, 
Its chief characteristic is, that it will give to the 
new method of education, the power of sptead­
ing itself wherever it is required. 'rhis subscrip­
tion continues open for public benevolence; 
eight lads and several men, are now in a course 
of training as school-masters. Benevolent per­
sons, who are, or may be subscribers of at least 
ten pounds to this fund, can only have the pri­
vileg(> of having school-masters recommended by 
me, as qualified to undertake the care of insti­
tutions, which they may wish to establish on the' 
same plan as the one I am treating of. 

It is sincerely to be hoped, that pnblie assis­
t'ance will. be so liberally bestowed as to give 
efficiency to the plan. The subscription does 
not, at present, yet amount to near one half of 
what it should do, to carry the design into effect.. 
It seems probable, that when I have had a little 
more practice and experience in the art of train­
ing' men to a knowledge of their duty as school­
masters, hundreds of persons might be properly 
qnalified, in an expeditious manner, and at a 
trifling expense. -

Another method of assisting this institution is, 
by benevolelit persons sending left-off clothes, 
botl~ woollen and linnen, to the institution, to be: 
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made tIp by the girls, who may be most ill need 
of.them. In many gentlemen's families it fre­
qmmtly happens, that good articles of apparel 
are sold for Ii mere trifle, whieh, by being' pro­
perly bestowed on the poor, to be made up for 
themselves or their children, would conduce 
much to their ease and comfort; whereas, at 
present, the poor often go without what would 
be worth thirty shillings to them, that a servant 
may put five in bis ownpo~ket.. 



HISTOIRE ABREGE'E 

DES 

ECOLES GRATUI~'ES 

EN ANGLETERRE: 

ETABLIES SUR LE PLAN DE 

JjOfSCPP . iLanctlutrt. 

EN Ji9S, j'omris, pour I'instruction de8 
ellt~H1S pauvres, U:Il' ecole, dalls laquelle pour Ie 
prix modifJtle de imit sols par semaine. j 'ensei, 
~~;Ilais ii lire, ecril(" I'arithmelique dies Saintcs 
ECl'itul'l's, Je ne connai:,;~ais pas d'autres me, 
thodcs d'enscigncment, que celles qui sont gene­
rakment suiyies dans toutes les ccoles, et dont 
i'alo'uis tine connal~sance pratique, Le nombre 
'des enfans qui vinrcnt it mon ecole, varia de 
quatre-viugt-dix a cent "iugt, ~le trouvant ainsi 
a la tete d'une maison d'education, libre de faire 
tels nuuveaux essais que bon me semblait, je 
re«;us et illstruisis gratuitement un assez grand 
l10mbre d'enfans dont les parens etaient trop­
pauvr~s pour pay!'!' leur ~colc; bient8t j'en eus 
trente de cette de"criptiol1; et il est probable 
qu'il n'y en avait pas deux parmi eux qui sussent 
que quelqu'autres qU'eux-memes fm;sent ainsi 

re«;us 



rec;u!! gratuitement. Je conduisais moi-m~me 
i'ecole, aide d'un second maitre. Le prix mo~. 
,dique que je rec~v~is d~ ceux qui payaient quel­
que chose; la dlmmutlOn de mes g-ains par Ie 
grand nombre d'entans auxquels j'enseignais et 
qui ne payaient rien. ne m'auraient pas laisse les 
moyens de payer des ga~es, Ie loyer de la maison, 
les taxes, et les recompenses, les prix que j 'ai 
distribues. Mais j'ai ~te seconde par la liberalite 
de personnes bienveillantes, et oblig'e de creer 
de nouvelles methodes plus economiques. Les 
premieres tentatives dans cettp. carriere comme 
dans to ute autre, sont souvent infructueuses et 
toujours couteuses. Les essais se multiplient; 
j'en ai tente plusieurs d'inutiles; dans Ie terns ou 
je m'egarais, Ie hazard m'a quelquefois ramene 
a ce que je cherchais. Le resultat de mes re~ 
cherches a ete la decouverte d'un systt~me d'edu­
cation nouveau et efficacc, generalement utile 
dans toutes les ccoles, et particulierement dans 
celles qui peuvent reuni .. un grand nombre d'e­
coljers. 

Pendant plusieurs annees, mon ecole ne passa 
que· pour une ecole bien regIee avec quelque 
amelioration dans les movens d'instruction. Per­
sonne ne I'avait assez attentivement examinee 
pour apprt!cier toute I'importance des change­
mens que j 'ai adoptes. Le Duc de Bedford et Ie 
Lord Sommerville ont ete des }lremiers a entrer 
dans des details qui leur ont fait sentir tout .le 
bien qui pouvait resulter de mon plan d'Cduca~ 
tjon; jls en ont etc les zeles partisans, et ont 
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Hficacement contribue a ses progreso Lc nom: 
bte de mes ccoliers a toujours etc en augmcntant. 
11 a faUlI des constructions nouvelles pour Ie$ 
reeevoir, ct ees deux gentils~hommes ont etc ahl 
tete def, souscriptions et des mesures qu'il a fallu 
prendre pour les executer. En 1904 je ptoposar 
d'aggrandir I'ccole de maniere a pouyoir y rece­
voir 700 enfans au lieu de 330 quej'uvais aupara­
"ant. Dans I'espace de quatre semaines, je re~us 
400 eCdlicrs. Le bon ordre dans lOon ecole n'en 
a pas moills ete bien garde. Mes amis traignaient 
qU'une augmentation aussi grande et au~si 
subite n'y introduisit Ie desordre, rnais j'~i eu lu 
douce satisfaction de dissipcr leurs craintes, de 
montrer par la qucl bien pouvait restilter de 
cettc nouvelle methode d'enseig·ner. 

Les ccolier;;, ell entrant dans une ecole 60u­
"eHe, apporte'lt toujours avec eux un certain 
Mgre de timidite ct de resen'c, qU'ils conservent 
pendallL I,~s hu:: a (1i:: premiel;s }mrs. L'exem­
pIc a la pbs grande infillcncc.;ur Ie . ..: cnfans; ih 
sont moutonnie~'s, cherchent it imiter les au(res; 
et Ies nouveaux venus, 11e voyant que de bon~ 
exemplc,5 l!~ll1S mon ecole, se pliaient faeilement 
a l'a:li:,mr de J'Ctllde et de lcltr devoir, a'vant que 
leur timiditc se flit dil.~i:J{e. Ainsi situc's et ton-
t · . 1 " , Il1Il':"L'l;Wl,t encourages par l't:sperance des re-
rOl~'rC;~S('s> jc Ie'S ai lJiclltDt vu £lev-enir aussi ap-
pliq~es Q,1C mes al~eicns ecoliers. ' 

L\iugmcntalion du Hombre de mes elevcs de 
330 a SOO daJ\!o1I'espace de six semaines, et ~'Cta­
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· blissementd'une ico~e cQuduite surIe rn~me pl~~ 
pour deux cens iHies, m'out pleinement con­
'yaineu qU'avec ce sy:sJ~ll).e·d'education, on pou­
vait .enseigner plus de mine enfans dans une 
.seu~e ecole, et qu'uu seul maitre suffisait, aide 
de queJques uns de sesecoliers. 

Que I'on fasse attention que toute tentative 
nouvelle presen~ de grandes difficultes ; je me 
trru;ais un· sentier que personnen'"avait frequente 
avant moi.Je m'y suis quelquefois egare: j'ai 
sQllvent: essaye sans succesdes experiences, qui 
De m"ont occasionne que des depenses sans aueun 
fruit. Je ne me suis point reb ute ; j'ai redouble 
d'eti'lDrts-; etje puis enlin dire, qU'aide de la Di­
vine Providence, sans laquelle mes travaux eus­
sent ete infructueux,j'ai fait plus que je n'aurais 
Qse espcrer. .Te vais tn.cher de communiquer au 
public, d'une maniere aussi claire que possible, 
lam.ethode .8. laquelle je me slIis enfin arrete, 
consignant it I'ouhli toutes· les tcntalives infruc­
iueuses, ou lUoi ns uWes que j 'ai suecessivem~nt 
abaudounecs. 

(l:7 J..'Introduclion dans Ja 'an~lJe Franfoi~c ne. conlien! 
11il8 lout re qui est en Anglois; mais elle est regardcc comme 

Butlis&nle pour rccommander ce sysleme d'F.dllcalion all% haiti. 

·:taoll du Canad\l. 



PttINclPLES 

ON WllICH 

(Ztl)t jnstitution 

IS CONDUCTEJ). 

THE influence a master has OVel' 

bis scholars is very great; the veneration ,vherc­
with they l'egal'd him is almost equal to idolatry, 
~nd that simply by his tonduct in his station; so 
lllUch so, that they are all his willing servant~, 
and doubly proud to be his ambassadors on trivial 
occasions; his smiles are precious, and even bit­
ter things are sweet, when bestowed by his hand 

The effects of approbation; or the contrary, 
expressed by the senior boys to lesser, seem to 
carry a degree of weight, almost similar to that 
of their master. ,",Vhenever a neat, ingenious 
trick, of a mischievous nature, has been played, 
We m<J y be sure some arch wag, who officiates 
as captain of the g'Rng, perhaps a Franklin, was 
the original and life of the conspiracy. 

The predominant feature in the youthful dis­
position is an almost irresistible propensity to 
action; this, if properly controlled by suitable 
empluyment, will become a valuable auxiliary 
to the master; but, if neglected, will be apt to 
degenerate into rebellion. Active youths, when 
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PRINCIPES 

D' APRES LESQUELS 

EST BEGLE'E 

1'3nstttutton. 

UN maitre peut acquerir sur Sf':; 

ecoliers une autorite pres qU'absolue. Sa COIl­

duite leur peut inspirer un respect qui tienne de 
l'idolatrie. Ce respect est tel, qu'illes rend sea 
serviteurs volontaires, qu'ils s'enorgueillissent du 
choix qu'il vent faire de quelques uns d't'ntl"eux 
pour &tre les porteurs de ses ordres. Son son­
rire et ses applaudissemens) leur sont une recom­
pense precieuse; ses repl'imandes m&mes dis­
tribuees a propos ont leur douceur. 

Les reproches que font les plus anciens eco­
liers aux plus jeunes, ou les louRng;es qu'ils leur 
donnent, m'ont sou vent paru avoil' presqu'autant 
de.p6ids que s'ils venllient de In part du maltrt'. 

Le trait Ie plus marque des inclinations de 
l'enfance est un penchant prcsqu'irresistible a 
l'action: ce penchant bien dirig'c dc,'i('nt un 
puissa.nt secours ponr Ie maitre; Ilt~g'lige, il rcnd 
I'enfant indocile. Traitez Ull enfant comme till 

zero, et VOllS verrez qu'il voudra l'aire !H'CUVC de 
son importl:lnce, en s'exef/;ant it fail'c dn maL Je 
me "lli;; ('lIl1vaincll pal' f'xpel'i"l1cc (lne les insti-
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treated as CJ'plters~ wilt gen~r,q,lllJ. show their con,. 
~equence by exercising themselves in mischief. 
I ~m convinced. by ex~rieM.ce, th~t it is prac" 
ticable for teachers to acquire a propel' dominion 
over th~ minds o( dleyn~th uuder thejr cal'C. 
by directing those active spirits to good purposes. 
This livelincsil shoQld never be repressed, but 
directed to useful ,ei)!l.s' ; and' I have ever found 
the surest way to cure ~ mischievous boy was to 
'make him a monitor. I never knew any thing 
;suc,ceed much bet~r, if so well. 

In education ~lOthing can ,be more important 
~han c,conorny oftin}e,.eyen when we baye a rea­
sonaQle prospect of ~ good portion of it at ,OUll 

disposal; b~t it is IPQst pecrili~rly nfCe~sll.ry i1l, 
prim~u:'y schools, and in ,the initructiOl~ of the;, 
poor :-calies wqercin the pupil seldom has tQQ 

much on his hands; and very often a fine geniu~ 
,or noble talents are lost to the state ~nd to man­
kind7 from the ~vant of it. If we wish to do the 
l]est for the welfal'e of, yo~th, ~nd to prOQ1pte 
\heir interest throug'Q life, it will be 'well f9r u~ 
to study economy of th~ir precious time. C( Be 
careful of tillIe," says the philosoptler, C< for 
time is the stuff life is made of." In this respe~t~ 
I would recQmmend the teachers of youtl}" for 
example, to the industry of the Chinese wat~r.,. 
man, who plies one oar with his right foot, an­
ot~ler. with his left ~and, d~xter.ously guiding the 
Salt m the mean tllne, mth IllS right, while he 
enjoys his whiff of tobacco seenlingly quite at his 
ease. 
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tems peuvent acquerir tout I'empire nccessaire 
sur l'espri't de leurs jeunes cleves, en dirigeant 
I'activite qui leur est naturelle vel'S queIque but 
utite. Cette ardeur ne doit pas etre reprimce, 
~lle ne vellt qU'etre bien reglee; et j'ai mille 
fois cprouve, que Ie moyen Ie plus efficace de 
corriger un enfant indisciplinable ctait, au lieu de 
Ie chitier, d'en faire un sous-precepteur. N ull<." 
autre correction ne m'a mieux reussi. 

Rien de plus important en education que I'eco­
nomie du tcms, meme lorsqu'on a lieu de croire 
que 1'00. en. aura assez ~ sa disposition; elle est 
essentielle dans les ccoles de premiere instruction .. 
et dans cellcs qui sont ouvertes aux pauvtes, Ces 
derniers ne peuvent donner que p8ft de jours a 
leur instructioll, et si 1'0n ne menage pas ces pre­
cieux mom ens, l'on perdr'a souvent tous les fruits 
que l'humanite et la patrie pouvaient se permet­
tre de la culture des plus beaux talem; et lIu plus 
beau genie. « Soyez menagers dn tems," re­
petera Ie philosophe, a Ie terns est l'etoffe dont sc 
H forme Ia vie." Sous ce rapport, je rc('o .. iman­
~erais volontiers aux precepteurs )'exemple dn 
batelier Chinois, qui du pied droit guide une ramp, 
one seconde de Is: main gauche, tandis qu'avec fa. 
dl'oite it dirige fa voile, et jouit eucore <lu plaisi t' 

de fumel' sa pipe. 
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As a fUl'thC'l' pr~,of of the benefit resulting from' 
this mode of instruction, the ron owing instance 
is remarkable. Several boys, belonging to my 
school, were in the habit of playing truant con­
tin ~\ally. This habit was contracted, as it usu­
ally is, by frequenting bad, idle company. One 
boy seemed quite incorrigible: his father got a 
log' and chain, chained it to his foot, and, in that 
condition, beating him all the way, followed him 
to school repeatedly. Nothing was of any avail 
-neither was the lad reformed by any thing the 
parent could do. At last he was reformed by a 
contest about an old 1"Ust!J nail. I am not fond 
of laying wagers; but, without any other design 
than the impruvement of two classes, by raising 
a spirit of emulation among them, I betted, with 
one of my subordinate monitors, a shilling a­
goa :,.;t llh old rustlJ nail, that another class 
wuuld excel in writing on the slate, that in which 
he tal'g·ht. In case it did, the old rosty nail was 
to L_ ,nine; and the oddity of the thing tickled 
the fancy uf the boys, al}d served as weJl for the 
bone of contention as any thing else. Both 
cJa;se~ were disposed to exert all their powers on 
the occasion, determined not to be excelled. I 
lost the wag'er in the sequel; but if it had been­
fifty times the value, it could not have had a 
better effect than it had. The truants, I have 
been mentiuning, were in the two contending 
cbs ;(,S, The interest they took in the honor of 
ttll:lr classes was so great, that instead of playing 
truant, they came to schoot to aid their com­
panions ill securing the honor, which was more-

than 



Je va.is donner un exemple de l'avantage qui 
tesuI.te du mode ~'in~tructio~ que j'ai adopte. 
PIusJeurs de mes ecohers avalent PfiS l'habitude 
de s'absenter sans permission de l'ecole; Ia mau­
vaise compagnie Ies ayant entraines a ce desordre. 
Un entr'autres paraissait incorrigible. Son pere 
lui enchaina un billot au pied, et me l'ammena 
plusieurs . fois en cet etat et en lui donnant des 
coups. Le tout fut inutile. n n'y eut que Ia 
gag'eure singuliere que je fis, qui Ie cotrigea. Je 
n'aime pas Iesparis;, mais dan .. Ia vue de hater 
les progl'es de deux classes, en excitant entr'elles 
un esprit d'emulation, je pariai avec un des sous­
precepteurs un chelin contrc un vieux clou rouille, 
qu'une autre c1asse surpasserait, dans l'ecriture 
sur l'ardoise, celie dans Iaquelle iI enseignait. S'il 
perdait, il me payait Ie vieux clou rouille. La 
bizarrerie de Ia proposition frappa singulierement 
les enfans, et Ie prix fut dispute avec Ia plus vive 
ardeur. Chaquc classe fit les plus grands efforts 
pour ne pas se laisser sutpasser. Je perdis la ga­
geure; mais Ie bien qU'elle praduisit fut Ie memz 
que si la valeur en avait ete cent fois plus grande. 
LesdCserteurs, dont j 'ai parle, appartenaient a. 
ces deux. classes. lis prircnt tant d'inter&t au 
sllcces de leur classe, qu'ils y vinrent assidument 
pour aider a leurs compag'nons a retnporter un 
honneur, qu'ils regardaient comme bien au-de"sus 
de la valeur du prix qu'ils pouvaient gag'ner. 
Par ce moyen iI's s'attacherent a leUi' ec?'e; t.t 
eet enfant incorrigible, que ses parens- avaJt~nt en 
vain chatie, fut un de ceux, qui fit ensuitc Ie plu'i 
de progrcs; et pendant deux ans qu'it demeura 
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tlHln the prize. The interest they took in the 
thing was so great, that they became pleased 
with school; and, above all, the almost incorri­
gible boy became reformed, and one of the best 
proficients in learning' in the whole S'chool; a:nd, 
for two years after, which he remained with me, 
no more was heard of his playing truant. Thus, 
a little emulation and mental interest in what he' 
had to do, produced that improvement in con­
duct, and delight in learning, which neither the 
tog, nol' the horse-,vhip, or any other severe 
treatment he received from his father, could 
produce. The reformation was more striking in 
him, because he seemed a more hardened offen­
der; but there were several others who were; 
completely reformed at the same time, and by 
the same means. It is by the application of this' 
powerful influence, and by controlling and di­
recting the influence lads have over each other, 
to useful purposes, that, under the blessing 
which hath rested on my labours, I have been 
so successful; and, I believe that others who' 
may wish to establish similar institutions, upon 
the same principles as mine, must build on the 
same foundation. The passions of the human 
heart must be their study; and they will tind the' 
~stem itself answer to the effects, as face to face 
in a glass. 

Ii. establishing this institution, the influ'erice 
a master has over his scholars, and the influence 
they have one over another, have been, the' 
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sous mes soins, il ne songea plus a s'absenter sans 
permission. Si j'ai obtenu de si grands succes en 
fait d'education, c'est sur-tout en excitant l'emula .. 
~ion entre mes cHeves, eq suryeillant et dirigeant 
I'influence qu'ils avaient les uns sur les a~tres~ 
Je crois que tous ceux qui veulent encourager 
des etablisscmens semblaJ:>les aux miens, doivent 
a.dopter les IPemes pl'incipes. 

Vinftuence dn maitre sur ses ecoliers et celie 
qu'ils ont les uns surles autres a ~te l'objet cons. 
tant de mes etudes; et j'ai reussi a prouver qu'un 
seul maitre suffit pour surveiller un tres grand 
pombre d'enfans qui sous ses soins s'jnstruirollt 
par leurs propres efforts. 

V,ecole est distribuec en difi'erentes classes, 4 
chacune desquelles preside un sous-pnkepteur~ 
que je rends respol1sable de la proprele, de )'ordre, 
de l'avancement des enfans, qui la composent. 
J e Ie f~is aider pal' d'autrc$ enfans de la lI1~lne 
dasse ou d'autres classes, queje lui donne com me 
adjoint, lorsqu'il ne peut ~uffire lui-me me . it I~ 
~urveillance de tous ceux <luI sont sous ses soms. 

La pl'Oporti?n, d~s enfa~s .qui ~n~eignent ~ux 
autres a. lire, <~ eence ou I arlthmebque est p un 

C3 
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objocts of constant studr and .practice ; it has 
most happily succeeded In provlIlg, that a very 
large number of children may be superintended 
by one master; ~nd that they ~an be self-educat­
ed by their exertIOns, under hIS care. 

The whole school is arranged in classes; a 
monitor is appointed to each, who is reponsible 
for the cleanliness, order, and improvement of 
c\'ery boy in it. He is assisted by boys, either 
from his own or another class, to perform part 
of his duties for him, when the number is more 
than he is equal to manag'e himself. 

The proportion of boys who teach, either in 
reading, writing, or arithmetic, is one to ten. 
In so large a school, there are duties to be per­
formed which simply relate to order, and have 
no connexion with learning; for these duties, 
different monitors are appointed. The word 
monitor, in this institution, means any boy that 
has charge either in some department of tution 
or of order, and is not simply confined to those 
boys who tcach.-The boy who takes care that 
the writing books are ruled, by machines made 
for that purpose, is the monitor of ruling. The 
boy who superintends the inquiries after the ab­
sentees, is called the monitor of absentees. The 
monitors who.inspect the improvementof the class­
es in reading, ''''riting and arithmetic, are called 
inspec.ting ~onitors; and their offices are, indeed, 
essentIally dIfferent from that of the teaching mo-

nitors. 
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a dix. Dans une ecole aussi nombreuse, il ya 
des devoirs a remplir~ qui n'ont point de rap­
port a l'enseignement, mais seulement au main­
tien du bon ordre. Je nomme allssi des sous­
precepteurs puur ce devoir. Le mot, sous-pre­
cepteur, s'applique a tout ecolier a qui est commis 
Ie soin soit d'enseigner, soH de tenir l'onlre. 
L'ecolier pr.epose pour faire regler les cahiers 
d'ecriture s'appeile, sous-precepteur des cahiers. 
Celui qui marque les ah~ens, est sous-precepteur 
des absens, et ceux qui surveillent les progrt!s que 
font les classes soit dans l'ecriturc, soit dans la 
lecture, soit l'arithmetique, sont appelles, so us­
pr.ecepteurs d'inspcction, et leurs devoirs different 
de ceux des preceptcurs d'enseignement, L'eco­
Iier, qui distrihue aux sous-precepteurs les livres 
et autres objets dont ils ont besoin, pour I'usage 
de leurs classes et qlli les recueille, lorsqu'ils en 
ont fini; qui doit voir a ce qu'aucun e~lfant ne 
sorte de I'ecole sans avoir lu; se nomme sous­
precepteur general. Un autre enfin s'appclle 
sous-precepteur des al'doises, parcequ'elles sont 
80US ses SOlDS. 

De Z' arrangement de l'institution en tant q'U6 Ziti 

a l' a'mncement de l'instructzon. 

Pour exciter l'emulation et faciliter I"instruc­
tion, toute l'ecole est divisee en differentes classes, 

C4 
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,titors. A boy whose business it is to' give to' the 
other monitors such books, &c. as may be wanted 
or appointed for the daily usc of their classes, and 
to' !!'ather them up when done with; to see all the 
boy~ do read, and that none leave school withO'ut 
reading, is called the monitor-general. Another is 
called the monitor of slates, because he has a. 
general charge of all the slates in the school. 

On lite .A.l'~angemenl o/tlte Institution, as con .. 

neeled with Improvements in Education. 

To promote emulation, and facilitate learning, 
the whole school is arranged into classes, and a 
monitor appointed to each class. A class con­
sists of any number of boys whose proficiency is 
on a pal': these may be all classed and taught 
tog·ether. ] f the class is small, one monitor may 
teach it ; if large, it may still cQntinue the same 
dass, but with more 01' less assistant monitors, 
who, under the direction of the principal mon­
itor, are to teach the subdivisions of the class. 
If only four or six boys should be found in a 
school, who are learning the same thing, as A, 
B, C, abo &c. Addition, Subtraction, &c. I 
think it would be advantageous for them to pur­
sup their studies after the manner of a class. If 
the number of boys studying the same lesson, in 
any school, should amount to six, their proficien­
cy will be nearly doubled by being classed, and 
studying in conjunction. There are twO' des­
eriptiO'ns of boys to' be fO'und in every schO'ol; 

thO'se 
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a. chacune d~squelles preside un sous-preceptC1}.f, 
Je mets dans one memt' c1asse ceux des ecoliers 

,dont les prngres sont egaux. ctque I'on peut 
c1asser ct ell.-ejgner ensemble. Si la dasse est 
peu nOlllbreuse, un selll sous-precepteur sllffit. 
Si clle est nombreuse, on lui donne un ou p1usieurs 
sous-precepteurs llssistans, qui sous sa direction 
enseig'nent . chaqne sous-division de classe, S'il 
ya cinq a six ('nfans, qui 9pprellIlent la merne 
chose comrne, I' A, B, C, ab, &c. ou l'qddition on 
la soustraction, &c., je crois qu'iJ convient d'en 
faire une clusse separ6e. Du moment que six cn­
fans ou plus etlldient la meme chose, leurs pro­
g'res seront deux fois plus rapjdcs s'ils sont dasses 
et s'ils apprcJlIlent ensemble, que s'ils Ie font se­
parement. Von envoye dans toutes ks ccoles 
deux especes d'enfans; ceux qui savent et CCl\X 

qui ne savent pas encore lire. Pour ks premiers 
)a lecture n'es~ plus une etude, llIqis un moyen de 
leur donner une instruction morale ct rcliglcusc. 
Pour les derniers, en m~rne terns qu'on peut leur 
apprendre a lire on uoit, par la suito. des lesonlll 
qu'on leur donne, les prepareI' graduclIcmcnt a 
enrichir leur esprit de:; connaissanc('s, qui lui ser­
viront dans la conduite de ]a vie. C'est Ie second 
objet de L'instruction; on doit pour eel a faire un 
choix de le<;ons de lectures, qui roulent sur les 
arts et les etats diffcl'cns, auxqnels les ccolicrs sc­
font probab]ement appelles, sans pourtant negli. 
gel' leur instruction lI1or~.le et rel;gieuse. 

CLASSES. 
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those who are learning to read, and those who 
have learnt; to the last, reading is not a study, 
but a medium of religious or moral instruction: 
To the first, a progressive series of lessons, ris­
ing step by step, to that point, where children 
may beg'in to store theirmio,ds with knowledge 
for usc in future life. This is the second ob­
ject of intruction, and to which a series of read­
ing lessons connected with those mechanicat or 
other pursuits i~l life, which they are likely to be 
engaged in, and with religious knowledge, is a 
valuable auxiliary. 
CL.4SS. READING .fND SPELUNG LESSONS. 

1 ................ A, B, C. 
2 ..•....•••..•.•. Two letters, orab, &c. 
3 ........•.•..... Three letters. 
4 .........••.... . Four letters. 
5 ....•.....•.••.. Five and six letters, &c. 

The three succeeding classes arc boys who may readfo. 
I nstl'uction. 

6 .•....•••••.•.•. Testanlent. 
7 ..............• . Bible. 
8 ...••••.•••..••. A selection of the best 

readers. 
I now proceed to describe the method of tuition 

used in the first class. 

OF THE .METHOD OF TEACHING TO RE.iD. 

FIRST CLASS. 

The first, or lower class of scholars, are those 
who are yet unacquainted with their alphabet. 

Tl,1is 
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CLASSES. LECOHS DE LECTURE. 

lere ................ A. B. C. 
2de .•••••••••••...•• De deux lettres, ab, &c. 
3e .••••••••••.••..•• De trois lettres. 
4e •••••••.••••..••.. De quatre lettref!. 

- be .••••••••••••••. " De cinq a six lettres. 

Les trois classes, qui suivent sont composees d'enjans 

qui peuvent lire pour s'instruire. 

6e .................. Testament. 
'je .................. Bible. 
Be •••••••••••••••••. i\1orceaux choisis de 

tous ecrivains. 

Je procede a decrire 1a methode d'enseignement 
adoptee dans les premieres classes. 

DE LA METHODE D'E.N'SEIGNER A LIRE. 

PREMIERE CLASSE. 

La premiere classe est composee d'enfans qui 
De savent pas encore leur alphabet. Elle peut 
fltre forte de dix, vingt ou cent enfans, ou de tout 
<?-utre nombre d'ecoliers assez 'peu avances pour 

De 
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!Phi;; c1ass may consist of ten, twenty, or an hun~ 
dred; or any other number of children, who have 
not made so much progress as to know how to 
distinguish flU their letters at first sig·ht. If there 
are only ten or tWl'llty of this desci'iption in the 
school, one boy can mFlnag;e and teach them; if 
double the' number, it ",ill require two boys a~ 
teachers, and so in proportion for every addi­
tional t\\;:lIty boys. The reader will observe, that, 
in this and every other class, described in the 
succeeding plan and arrang:emcnt, the monitor 
has but one plain, simple object to teach, though 
in "(,,end ,\Cavs; and the scholars the same to 
learn. This ~il11l'li('it} of system defines at once 
tne province of each monitor' in tuition. The 
\ t'l') name of each dass imports as much-and 
thi~ is cailed the ,first A, B, C. c1a~s, The me­
thod of teaching' is as follows: a bench is placed 
or ti.\t'd to the ground for the QOYs to sit on ; 
another, about a foot higher, is placed before 
them, On the desk before them is placed deal 
ledg't''i (a pan tile lath, n~iled down to the desk, 
,yould an"wcr the same purpose) thus: 

!,===-:-~-=-=--=-=-=-=-==-====-=====-

A ii 
r=il------

c 

The letter A, shows the entire surface of the 
desk .. which is supported by two, three, or more 
legS',. as usua.l for such d~sks, and according to 
the Slze. 0, IS a vacant space, where the boys 

lean 



ne pas bien distinguer toutes leurs lettl'es., S'il 
h'y en a que dix ou vingt, un seul sous-precepteut 
pourra les enseigner tous: si Ie nombre est dou­
ble, il en faudra deux, et ainsi en proportion pat 
chaque vingt enfans qU'il y aura de plus, Le 
lcctcur remarquera que dans cette classe, ainsi 
que dans toute autre, l'attention du sotls-precepteur 
ne se porte qu'a un seul objet d'cnsrignement. La 
!!implicite de ce syst~me regIe d'une maniere pre­
cise quel est Ie devoir de chatun des sous-precep­
teurs; ct Ie nom de chaque classe Ie leur rappelle 
sans eesse. Ainsi la premiere c1asse s'appelle la 
c1asse de I' A, H, C, paree que l'on n'y enseigne 
que I'alphabet. La methode d'cnseigner est 
eomme suit: les cnfans sont tous assis sur un 
bane; et I'on place devant eux une table haule 
d'un pied de plus que Ie bane, et enlol1ree d'ur. 
!'ebord en bois comme en la figure suivantc. 

A I===~~====c====~ 
B 

I 

j 
La lettre A, montre Iii surface enticre dc b 

fa.ble portee sur plusieurs pieds suivant sa grail­
deur. 



lean their left arms, while they write or print with 
the rig'ht hand The sand is placed in the space 
C *. Thr double lines represent the ledges (or 
pantile laths) which confin~ the sand in its place: 
sand of all:, kind "ill do) but it must be dry. The 
boys print in the sand, with their fingers: they 
all print at the cOJl1I1l{uul given by their monitor. 
A boy who knows how to print, and distinguish 
IlOme of his iettd's, is placed by one who knows 
few or none, with a view to assist him; and, 
particularly, that he may copy the form of his 
letters, from seeing him make them. We find 
this copyingone fromanother a gTeat step towards 
proficiency. In teaching the boys to print the' 
alphabet, the monitor first makes a letter on the 
sand, before any boy who knows nothing about 
it; the boy is then require,j to retrace over the 
same letter, which the monitor has made for him, 
with his fing'ers, and thus he is to continue em­
ployed, till he can make the lettex himself, without 
the monitor's assistance. Then he may go on to 
learn another letter. 

The letters are taught in courses': they are 
arranged in three courses, according to their si­
milarity of form. There are three simple exam­
ples, which regulate-the formation of the whole 
alphabet. First a line as in the letters, I, H, T, 
L, E, F, i, I: Second, depending upon the 
formation of an an,!?'le " as A V W M N Z 

'-' '~.1 ~" 

K, Y, X,-v, w, k, y, z, x: a circle, or a curve; 
*Tbe .pace C, is llail1led black; Ibe .and mosily used, is wbitish : wbes 

Ibe ." '.1 n,re Ihe leller8 in the wbile sand, «be black grouDd showil 
them to mOle ud,olllage. 

the· 
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deur. B, est un espace Iibre, sur Iequel Ies 
en fans appuyent Ie bras gauche, tan dis que de la 
main droite ils ecrivent les caracteres, tels que 
figures dans I'impression. Vespace C est cou­
vert de sable. Von doit preferer Ie sable, dont 
·Ia couleur tire sur Ie blanc .. Le fonds de la table 
doit etre peinturee en noir, pour mieux faire res­
sortir la forme des lettres tracees sur Ie sable. 
. Les lignes doubles representent les bords de 
Ia table, ou les bois qui y sont cloup.s pour retenir 
Ie sable. Les enfans, au mot donne, par Ie sous­
precepteur tracent sur Ie sable la lettre, qui leur 
est nommee. Les plus avances sont places a 
cote de ceux qui Ie sont moins, pour leur aider a 
tracer leurs lett res et afin que ces derniers les 
voient faire et les imitent. Cette attention a se 
copier les uns et les autres les avallce rapidement. 
Pour apprendre aux enfans a imprimer I'alpha­
bet/ Ie sous-pn!ceptem' trace une lettl'e devant 
un enfant, qui ne Ia sa it pas faire : I'enfant est 
Jequis de Ia copier avec son doigt, et Ie sous-pre­
cepteur Ie retient jusqu'a ce qu'il la puisse faire 
sans son aide; apres quoi il lui en fait decrire 
line autre. 

Les Lettres sont arrangees et distribnees en 
trois ordres, d'apres leur configuration semblahle. 
Le premier ordre eontient toutes les lettres formees 
par des lignes droites, I, H, T, L, E, F, i, I. Le 
second, ceUes qui forment un ang-Ie, A. V. \V. 
M. N Z. K. Y. X.-v w k. y. z. x. Le troisic­
me,celles qui se forment d'un cercle on de cour­
DeS,O. V.C. J. G. D. P. B. R. Q.S.-a o. b d. 

l? 



.a~, 0, U, C, J, G, D, P, B, R, Q, S,-ci, OJ 

b, d, p, q, g, 1', m, n, h, t, u, f, S, f, j.­
The~e courses of letters are soon acquired, on 
account of the similarity of form. The greatest 
difficulty in teaching the letters occur in those, 
the form of which are exactly alike, and are only. 
distinguished by change of position; p, q, and 
b) t1 are perpetually mistaken for each other; by 
mal.:ing the two letters at the same time, the chil­
dren readily learn to distinguish them. Then a~ 
gain, they are all employed printing at once; and 
it is both curious and diverting to sel' a number of 
little creatures, many not more than four or five 
years old, and some hardly that, stretching out 
their little fingers with one consent, to make the 
letters. VVhen this is done, they sit quietly till 
(he sand is smoothed for them, by the monitor, 
with a flat-iron, as commonly used for ironing 
linen. The sand being dry, the iron meets no 
resis{ance, and thus, all the letters made in a 
ycry short time, hy each boy, are, in as short a:. 
time obliterated h:\' the monitor; and the boys 
ag'ain apply theirJingers V) the sand, and pro­
cec(l as hefore. 

Another method of teaching the alphabet is, 
by a larg'e shcet of pasteboard suspended by a 
nail on the school 'mIl; h,'elve boys, from the 
sand class, are furmed into a circle roun'd this 
alphabet, standing' in their numbers I 2 3' 

"-' J ~ , , 

&c to 12. These numbers are pastehoard tick-
cts, wit~ number I, &c. inscribed, suspended 
by a strIng from the button of the b~arer's coal,. 

0; 
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p. q. g. e. m. n. h. t. u. r.". f j. Ces suites de 
lettres s'apprennent facilement par rapport a la 
similarite de leurs t.raits. Dans l'usage ordinaire, 
la plus grande difficulte pour les enfans est d'ap­
prendre a distinguer ces lettres, dont les traits 
sont les'memes et qui ne different que par leur 
position: les lettres p. q. et b. d. sont sans cess!:' 
ptises I'une pour I'autre: mais quand I'enfant 
apprend ales imp rimer en m~me terns, if les dis­
tingue plus faeilement. Cettc methode a de pIns 
I'avantag'e que tous les ecoliers sont occupes a Ia 
fois. C'est un spectacle enrieu': et intcl'essant, 
de voir un nombre d'enfans, dont plusieurs n'ont. 
que quatre a einq ans, t.cndre tous Ie bras ? un 
mot donne, et remuer leurs petits doigts pour 
former leurs lettres. Lorsqu'ils ont fini, ils rc.'­
tent assis, jusqu'a ee Gue Ie sous-pn~cepteur ait 
passe une forte rc}gle de fer sur Ie sable, pour 
l'applanir ct effacer Ie,; lettres, qui y ont. etl~ tra­
cees: apres quoi on recommence tout de n0\1W011 

Une autre n1aniere d'enseign~r I'alphabet e~l 
de l'eerire sur nne grande fcuille de carton, 
que I'on suspend a la cloison. Douze {'nfan ", 
tires de la c1aflse, qui ecrit sur Ie sable, Re 
forment en eercle autonr de eet alphabet, et s\ 
placent sel~n leurs rang's 1. 2. 3. &c. jl1sfju'a 19. 
On marque ces rungs sur des pieces de Cnl'tn:L 
avec les Hombres 1. 2. 3. &c. que l'on attache 
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4:11' mund his n"rk. The Lest boy stands in the 
first place: he. is also deco.rat~d with a leather 
ticket) gilt, and lettered, merit, as a ~adge of 
hono.r. He is always the first bo.y questIOned by 
t.he monito.r, who. points to a particular letter in 
the alphabet, « 'Vhat letter is that ?" If he tells 
readily, ,,,hat letter it is, all is well) and he re­
tains 'hisplace in the class; which he fo.rfeits, 
together with his IlLtlllbcr and ticket, to. the next 
bo.y who. answers the question if he cannot. 

Thi" pro.mo.tes constant emulation. It em­
ploys the monitor's attention· continually: he 
canno.t look olle way, while the bo.y is re­
peating' hi" letters another; 01' at all neg'lect to. 
attend to him, without heing' immediately dis­
covered. It is not the monitor's business to 
teach, hut to see the boys in his class or division 
teach cach other. If a hoy culls A, by the name 
of B, 0.1' 0, he is not to. say, it is not B, or 0, 
but it is :\; he is to require the next boy in suc­
cession to correct the mistakes of his senior. 
These tm) methods of the sand and alphabet card, 
with their inferior arrang'cment" detailed, are 
made USC' o.f daily in ro.tation, and serye as a mu­
tual check and rehef to each other. 

The fig'ures are taught in the same manner. 
Sand is a cheap substitute for books any where; 
but m.or.e so in those ~arts of the country where 
the so.Il IS sandy, than III London. This method 
was taken in the outline from Dr. Bell~ former­
ly of l\ladras ; but he did not say, in his printed 

account 
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avec nne fice'l1e a un bouton ou autour du col de 
l'ecolier. Le premier e.coIie.r a Ie premier nom~ 
brc, et porte en outre, pOUi' marque d'honneur, 
une piece de cuil' dore, -S1;11' lequel est ~crit Ie 'mot. 
merile. II est ie premier que Ie sous-preeepteur 
interroge, auquel il montr.c une lettre particuliere 
-de I'alphabet, en lui demandantquellc est .c.eHe 
Jettre. S'il repond bien, il conserve sa place; et 
,s'il se trompe, il cede sa place et sa marque d'hon­
,ngur au premier ceoI,ier qui repond ala question. 

Cette maniere d'enseigner ne peut qU"exciter 
i'emulation. L'attention du sous-precepteur yest 
~ontinueBement dirigee. II ne peut s'occuper 
a autre chose, tandis que I'enfant repcte ses Iet­
tres; ou, s'ille neg'lige, iIllC pent manquer d'~tre 
decouvert. Le devoir dll sous-precepteur n 'est 
pas seulemcllt de montrer lui-tnt-me, mais de voir 
a ce que les croliers de sa classc se montrent les 
les uns aux autre-so Sj l'ecolier appdle A. tIu 
nom de U on 0; ce n'est pas a lui de dire, ce 
n'est ni B ni 0, .c'est A. Mais il doit interroger 
les ecoliers sui Vans, j usqu'a ce que l'un d'cux ait. 
corrige l'erreur de celui qui Ie precede, ees 
~eux methodes d'cnseigner I'alphabet sur du 
"able et sur du carton doivent ~tre mis en usage 
journellement I'une apres I'autre, et tendent ~ 
s'aider JI)ut.uellement. 

Ce moyen .cconomique de substituer du !;able 
D 2 aux 
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account of that iustitution~ whether wet or dry 
sand Was used. An these difficulties were 00" 
viated by my hearing front Dr. Be1l1 that it was 
dry sand. 

SECOND CLASS. 

The second class are chiefly boys who, hay­
ing learnt to print the alphabet and figures in 
sand, and readily to distinguish the same on pa­
per, arE' then ad.vanced to this s~cond~. ana ~om­
paratively superior class. Their busmess IS to 
spell short words, by writing them with their 
fingers in the sand, as the monitor dictates to 
them: a method clear1y described in the account 
of the new method of spelling in the sequel; the 
monitor pronouncing a word, as, to, &c.; or a 
syllable, as, ba, &c. and each boy printing it 
on the sand with his fingers, and thus spelling 
it. The order of the desks, and smoothing the 
sand with the irons, is the same as in the first. 
dasi. They also make the figures in the sand, 
to a great number. Besides this, they have 
small slates, the method of obtaining which win 
be described ilet'eaJter. On these slates th'ey 
learn to make all the alphabet in writing: this is 
done that they may not, when in the preceding 
cla~s, be pl'rplexed with learning the printed an~ 
wntten alphabet at once. Care is also taken.l 
that the s~ries ?f words, ~lld syllables of two 
letters, wluch thiS class, pnnt in the sand, is So' 
arranged. as to contait.t all th~ letters of the alpha­
bet; wluch, otherwise" being recently lea-rnt, 

woul~ 
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aux livres, et la methode d'enseig'ner sur du 
carton sont aussi employes pour apprendre aut 
tmfans a connaHre leurs chiffreii. 

SECONDE CLASSE. 

La seeonde clas!le est prineipalement composce 
d'ecoliers, qui ont appris a imprimer leur alphabet 
et des chiflres sur Ie sable, et qui sont en etat de 
les distinguel' sur Ie papier, Leur devoir est 
d'cpeller des mots courts, en les ecrivant avec 
Jellrs doigts sur Ie sable, tel que Ie sous-precep­
teur les leur dictc: methode que I'on verra 
clairement decrite par la suite dans la nouvelle 
methode d'cpeller, Le sous~pn3cepteur prononee 
un mot, comme OU, en, &c. ou tine sy lIabe, com­
me ba, be; et chaque eeolier I'epelle ct I'imprime 
avec scs doigts sur Ie sable. Varrang;ement des 
tablrs, ct la maniere d'unir Ie sable avec des 
regJes tic fer, sont II's m&mes que dans la pre­
miere <.:lasse, lIs continuent aussi a faire des 
chiffres sm' Ie sable, jusqua Ul) nom brc consi­
derable. Oil leur procure en outre de petites 
ardoises, stir lesquelles ils apprcnnent a eerire 
l'alphabet. On doit aussi a voir !loin que la suite 
des muts et syllabes de deux Iettrcs, que ceUa 
classe imprimc sur Ie sable, soit arrangee de 
maniere a contenir toutes les lettres de I'alphabet: 
autrement ces mots et ees syllabes, appl'is tout 
recemment s'oublieront fa~ilementJ a moins qu'iJs 

J , • 

ne soient graves dans Ia memOJre par ~ne pra-
tique journaliere. Les mots sopt arranges sepa-
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wiHlld be easily forgotten, unless- kept tn melflors 
by daily practice. This arrang'c,ment of w?rds, 
amI. syllables of two letters, Wlll be pubhshed 
on a sheet by itself, for the usc of persons con­
eerned in the education of youth. The wordS' 
arc arranged by themselves, and syllables by 
lhl.'m~('h·es: words of two lettel's, being most 
familiar to the juvenile mind, arc placed first. 
SdlaLles arc ,,,hat they cannot attach any sense 
to ; and, in fad, have no sense or m~aning? 
unless compounded into words above thc.com­
preiwlIsions of children in th.is class, . They have 
a card, with words and syllables of two letters, 
round which the whole class slIccfssi'Cf?1g as­
.;emble, ill subdivisions of twelve boys each. The 
fir!>t boy is required to spell a word by the monitor 
in the same manner as the first boy, in the a, b,. 
c, '\<1:; required to distinguish a single letter; 
and precedency is awarded according' to excel­
lence, as before, I n short, this method is the 
~ame as with the a, h, c, card, only it is com­
iJdlillg,the letters, instead of distingu'ishingthem. 
The succeeding classes have no sand allowed 
them, but they wnte on a slate. They are 
i"l~c;l\t 'I) read alld spell on the same plan; and 
thelct'ull', th~ management of them will be best 
de~crjJJcd by .. detaili\l~ the methods of reading, 
~pel.lIlg;, wntIllg, allthmetic emulation com­
pd:tlOil, anJ re\vard It is ol~ly to be ob;en-ed 
tll,!l the eLl, W:1W'j re ls a,.J' "pclls in thrr.~ 
lc1ter.~, spei,··, h, \ni:i: '.' '11 tite siat(' words of 
thrce lette~'s; l.e ~t:, ,,)", ~ l'-iettcr das~, writing 
-.vOI:.b 01 lvur k11-'I' .•. ;1'10 the :)lh, or five-letter 

class-,. 



rcment tlC!\ syllahes, ct sont places les premiers. 
Les syllabcs ll'ont aucun sens, it moins qu'elles ne 
soietit combinees et re,unies dans des mot~ trop 
longs pour les enfans de cette classe.· Von a 
une carte avec des mots et des syllabes de deux 
lettr~s, a u tour de laquelle tonte la ciasse s'as­
semble succesllivcment, par sOlis-divisions de 
dotlze ecoliers chaque. Le premier est requis 
d'epeller un mot, de la m~me maniere q,ue Ie 
premier de I' A. B. C. etait requis de distinguer 
une lettre; et ceux qui J(~pondront Ie m:ieux ont 
fes premiercs places. Entin la manicre d'enseigner 
dans la seconde cl~sse est la m~me que dans la 
premiere; excepte que dans ceUe-ci il s'agit de 
combiner des lettres, et non de les distinguer. 
Les classes plus avancees n'ecrivent plus sur Ie 
Sable, mais snr des ardoises. On leur apprend a 
lire et a epeller, d'aprcs les m&mes regles que 
j'expliquerai plus en detail dans la- suite de cet 
ouvrag·e. en decrivant ma methode de faire lire, 
epella et ecrire, d'enseigner l'arithmetique, d'ex­
citer I'emulation et de recompenser I·es succ&.. 
Je me borne ici a remar4uer que la t·roisicmf 
dasse ecrit sur I 'ardoise des mots ou des sdlabes 
de trois tettrcs;· la quatrieme c1assc, des lnots de 
quatre;' lacinquiemt\ des mots de cinq; ct les 
classes supcrieures ecrivent indistinctement tous 
tes mots qui leur sout dictes. Chaqul" classe a 
egalement ses cartons comme les premieres, dont 
i'usag-e est Ie meme. et qui sont couvertsde mots 
ou syllabes plus ou woins longs selon Ie rang de-
11'1: classe. 
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c1af.s, writing words of he letter~ on the slate; 
and the superior classes words of three or four 
syllables; also, words with the meanings attach­
el. Each class has canis, ill the same manner 
as the tirst and second classes.; all of which are 
Illade use of in a ~il11ilar 'way, only varying as 
to thc lenglh of the ",0,,(15 or syllables each class 
lllZty be learning' 

IJIPROrED JllETIIOD OF TEACHIXG SPELLING BY 
IV JU1'III'G. 

This method of spelling' ~cems to be excellent ; 
it being entirely an addition to the reg'ular 
Ctlllr~c of studies, without interfering' with, or 
derallg"ing" them in tLL" least. It commands at­
tention, g;ratifies tll'-' active disposition of youth, 
and is an ('xcellellt introduction and ~lm~jliary to 
"Tiling. It superscdeH, in a great measure, the 
usp of books in tuitioll, while (to speak moderate­
Iy) it doubles the actual improvcment of the 
children. It is as simple an operation as can 
well be conceived-Thus, supply twenty boys 
with slates and pencil, and pronounce any word 
for them to 'Hite, suppose it is the word « ab­
so-lu-ti-on ;" thcy are obliged to listen with at­
tention.. to catch the sound of every letter as it 
falls from their teacher's lips; again, thcy have 
to retrace the idea of every letter, and the pro­
nunciation of the word, as they write it Oil the 
~latc,," . 

Now these twenty boys, if they were at a 
common school, would each have a book; and, 

one 
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~IETllODEAlIIELIOREE D'ENSEIGNER 

A EP ELLER EN ECRIVANT, 

Cette methode d'cpellel' me parait excellente ; 
c'est un nouvel qjoulff aux etudes ordinaires de 
l'ecole, sans les dimin uer II i les changer en rien. 
Elle excite l'attention, plait anx ent~m"', et est 
nne excellente preparation pour les f<'fnwr l 
ecrire. Elle diminue de beancoup la uepells8 
des Iivres d'cnseignement, ct pour en parler sans 
enthousiasme, eilc double an moins les prog-res 
que feraient les enfans pal' toute autre methode. 
Elle est on ne pent pins simple et facile. 
Donnez a vingt enfans des ardoi!Oes et des crayons; 
et prononcez a hautl~ ,oix chaque syllabe ou mot 
que vous vOlllez qu'ils tcrivent, Supposons par 
exemple Ie mot, Ab-so-Iu-ti-on. lis sont ob'ige~ 
de donner toute leur attention, pour saisil' tous 
Ies sons que vous formL'z, en prononc;ant chaquc 
lettre, 11 faut ensuite qu'ils se retracent I'idee 
de chaque Iettre et la prononciation du mot pour 
J'ecrire sur l'ardoise. 

Ces vingt ecoliers, dans nne ecole ordinaire, 
auraient chacun leur livre: un sen I a la fo~s limit 

sa 
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one at a time, would read or spell to their teacher, 
while the other nineteen were looking at their 
books or about them, as they pleased: or, if 
their eyes are rivetted on their books, by tel'l'o~ 
and coercion, can we be sure that the' attention 
of their minds is enbraged, as appearance see,ms 
to speak it is? On the contrary, when they have 
slates, the twentieth boy may read to the teacher·, 
while the other nineteen are spelling words on 
the slate, inste-ad of sitting idle. The class, by 
this means, will spell, write, and read, at the' 
same instant of time, In addition to this, the 
same trouble which teaches twenty, will s'uffice 
tn ~each sixty or a hundred, by employing some 
of the senior boys to inspect the sl&tesofthe others, 
they not omitting to spell the wurd themselves; 
and, Oil a signal g'iven to them by the principal 
teacher, that the word is finished by all the bays:' 
they overlook, he is informed when to dictate 
another to the class. This experiment has been' 
tried with some hundreds of children, and it has 
been found, that they could all write, from one 
boy dictatingthe words to be written'. The benefi~ 
of this mode of teaching. can only be limitted by 
the want of hearing distinctly the monitors voice; 
for, if seven hundred boys were all in one room, 
as one class, learning the same thing, they could 
all write and spell by this method at the dictation 
of one minitor. I appeal to the candour and 
g'ood sense of.every reader, justly to appreciate 
the benefit& Importance of this method of teach-

~ It .'.ill ~e seen in the arlic}e Reading, I d.o not approve of 
1O\llar} re.dlng.. one by (l00: It mal DO emuJaltoD 'witb iL 
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sa lec;on,. et Ies diXi-neuf autres- suivraient a leur 
gre dans leur livre Oil' regarderaient d'un cate et 
d'autre: 00 si ]a crain1e fixe leuTs yeux sur leur 
livre~ fixera-t-elle egalement leur attention 1-
Donnez-Ieur au contra;re des- aruoises, sur les­
quelles ils doivent ecrire les' mots qui leur so,nt 
dich!s: pendant qu'un des enfans lit, tou~ les 
autres sont forces d'etre attentif. .. , etant occupes 
:1 ecrire ce qu'il!}' entendent. Je n'approuve pas 
}Jrnag'e ordinaire de faire lire les enfaus tour-a­
tour;, it n'excite aucune emulation. Dans la 
methode nouvelIe~ ils epellent, lisent et ecrivent 
tout-a-la-fois. En outre Ie terns d la peine ne­
c,essaires a I'iostruction de yingt enfans, suffiront 
a. ceUe de soixante ou de ccnt, en donnant a ceUK 
qui Bout les plus avances, Ie soin d'examiner les 
autres, ce qu'ils ne peuvent faire sa'\1S profiter 
eux-m~mes. Von a eprouve ccHe methode sur 
plusieurs centaines d'enfans a la fois, qui tous 
ecrivaient ainsi a la dictee, les mots rcpetes par 
un autre ecolier. Uavantage de ce mode d'ensei­
gnement n'est borne que par I'etendue de la voix 
du SOus-pi't~eepteur. Car si sept eens enfans de la 
m~me dasse, apprenant la meme lec;on, etaient 
rennis dans un meme appartement, ils pourraient 
tous apprendre it lire sous la dictee d'nn seul de 
leur condiseiple. J'en appelle au bon sens et ii· 
10. candenr de chaque lecteur, peut-il ne pas ap­
pr«!cier l'impOl'lanCe et l'utilite de ce plan? La 
repetition du mot par Ie sous-precepteur Ie grave 
solidemcnt dans l'esprit de tous ceux de sa c1asse, 
ainsi que dans Ie sien. II ne peut alllsi imtruirc 
l~s antres, sans s'jnstruire Iui-meme. Que 1011 
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lng. The rEpetition of one word by the monitor, 
st>rves to rivet it firmly on the minds of each on~ 
orthe class, and also on his own memory; thus 
Ite cannot possibly teach the class without impro­
ving himsell at the same timt'. \Vhcn we reflect, 
that by the advantage of this invention, a boy who 
j::;. Hssociated in a class of an hundred others, not 
onrV reads as much as if he was a solitary indi,. 
vidllulllnder the master's care, bqt he will also 
speH sixty or seventy words of four syllables, by 
writing tht!m Oll the slate, in less tban two hours: 
when this additional number of words, spe1t by 
en('h boy daily is taken into account, the aggre." 
gate witl amount to repetitions of many thotlsand$ 
ofn-ords annually; when, not a word would be 
writ.en or spelt, and nothing done by nineteen 
tw('ntieths of the scholars in the same time, 
Thus, it is entirely an improvement and an in­
troduction to their other studies, without the 
least add.itional trouhle on the part of the teacher; 
without any extra time of attendance being re­
Lllnsite from the scholar; without deranging 01' 

impeding his attention to other studies, as is 
usually the case with the study of extra lessons; 
at least, more than doublin~ the advances of each 
individual towards a prohciency, at the sam~ 
time; and, possessing all these advantages, it 
p:revents idleness, and procures that great de­
Sideratum of schools, quietness, by co~manding 
attention: for, as it requires much writing but 
few boys can write and talk at the same time.' In 
this, n~thing is wholly committed to the pupil 
or momtor. Some studie~ re1Qire a degree of 

mental 



61 

songe qu'avec l'avaotagc' de cctte invention, un 
ecoJier daos une classe ou it y en a cent autresJ 

non seulement lit autant que s'it etait selll snus 
Ie soin d'un maitre, mais qu'il epellera soixante 
a soixante-di:oi mots de quatre syUabes, en les 
ecrivp.ut sur une ardoisc, en moins de deux hen res : 
que, si 1'00 ajoute ensemble Ie nombre de mots 
qu'epelle chaqup. ecolier tous lesjours,-Ic montant 
~e trouvera de bien des milliers de mots qU'aura 
repete chaCjue enfant tous les ans: qU'enfin dans 
la methode ordinaire il n'y aurait.pas un senl 
mot d'ecrit ou u'epelle, et rien de fait par les dix­
Deuf villgtiemes des ccoliers dans Ie meme tel;llS. 

Vonpeut voir par-Ia que c'est nne anl~Iioration 
et une introduction aux alures etudes, sans aucnll 
trouble additionel de fa part du pr.eceptcur; 'Sans 
que l'assiduite del'ccolier en sojt fequise (\'avan­
tage; sans· derangeS" ni intcrmmpre son attention 
a d'!!utres etudes, comllle c'est Ie cas, 19"rsqu'il lui 
faut ctudier des lelions a part. "vee ccs avan­
tages, on previent la paresse, et ron se procure 
ce que 1'0n desire tant dans les ecoles, La lrauquii­
life. Comme il i a beallcoup a ccrire. peu <i'en­
fans peuvent-ecrire et causer cn mcmc tems. 
~Qllelqucs autres, etudes demandent un degrc d'al­
lention que i'enfant peut y dOB l1i'r Ul\ ue pas! 
clonner it sa volonte, mils que sa n-cg!igellce pui~;.,e 
~ta'e dCcOlu'erte. Mats ici lout I'st si sensible, qu 'on 
peut decouvrir avec certitude et pal' S~)!1 ardojse 

1 d ' , d . , j' , " que egre 'attentIOn un ceo ler a (JO!Hle a sa 
l~C;pl1: et Ia cOhsequen~e inevitable tie sa pa:'C'-5se 

_ oude sa n~gligencc cst de Je faire uccouv:rir et tin 
Ie fll-ire connaitre au maitre. Oil ne Pl'ut !-Il p­
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mentai exertion, that mayor may not be made. 
and yet the omission remain ulldete~ted ; but this 
is so visible> that every boy's ~ttentioR to his 
lesson may he seen on his slate; and dete.ctiOIJ 
immediately follows idleness, or an indiiferent 
peIformance! That a thing, so ~im~le in itself, 
should aboundwith so manyad,~ant-ages,-isscarce­
Jy to be wpposed, at a first g'lance; but, that 
it does, I am well convinced, by daily experi­
ence of its utiltty ; particularly, tlie improvewent 
it affords by -so great a prac.tice in wrjting. 

Boys who learn by the new mode, have six 
times th~ uS'Ual practice in writing; but. in the 
.old way, the expense is. at the first ~ost, 5td per 
month, for 'Writing books, pens, nnd ink, .eacij 
boy: this \lriU be six times increased, if it is desir­
ed to giyc both classes of boys equal practice; 
the usual cost for sixty boys i,s J61. JOs. l'er 
annum. 

The many hundreds of respectable c'haracters, 
nobilIty. clergy, g·entry, merchants, and others, 
who have visited tlleinstitution, .can bear witness, 
that the progress of the boys in writing, by thiii 
method of writing all they ~pell, is astonishing! 
l"jot of one, or a few boys, but of the whole 
school. By this practice of writing on the slate, 
they learn to humour their pencils, so as to write 
just like a pen, in making the up and down 
strokes of the letters .. About one hundred an<l 
fitty boys hav~ writing books, and their writin.s_ 
on the slate, IS a Jac simile of their writing 10 
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pocer du premier coup d'reil, qu'une methode 
aussi simple en elle-meme possede un aussi grand 
nombre d'avantages: mais que ce soit Ie cas, j'en 
auis eonvaincu par I'experience journaliere de son 
utilite: particulierement des progres qui resultent 
d'.ecrice autant en lisant. 

Les enfans qui apprennent par la nouvelle me­
thode, eerivent six fois autant que eeux qui sui­
yen,t la pratique usitee dans les autres eCO'l'S : 
et I'usage journalicr de l'ardoise pl'odllit une 
economie tres-considerable de papiers, de plnm('~ 
.et .d'enere. , 

Les eitoyens respeetahtes, la noblesse, Ie c\ergc, 
les marchands ('t autres perl'onnes, qui ont visite 
en grand nombre cette institution, peuvent ren, 
dre temoig'nage, qu'il est clollnant de voir ~s 
prog'fCS que font les ecoliers dans I'art d'ecrire 
par la methode d'ccrire tout ce qu'ils epellent. 
Ce n'est pas dans un seul, ni dans quelques ceo­
)iers, mais dans Ia classe entiere qu'on voit ees 
progreso rar ceUe pratique d'eclil'e sur une al'­
doise, iis apprennent a manier leur crayon, de 
manlere a eCl'ire aussi bien qU'avec une plume, 
J'ai maintenant environ ,cent cinquante ccoliers, 
qui ecrivent sur des .cahiers, et leur ceriture sur 
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books: which they seldom do, mor~ than four' 
times in a week, and then only a stogIe copy j 
which covers but a quarto page, each time. 
Slates are an article so great in request, on thi~ 
plan, that it is proper to procure the best sort: 
those of a reddish cast allow the pencil to play 
with more freedom; those of the black kind, 
though neater in appearance, are generally hard 
and brittle & the pencil is more apt to scratch than 
write thereon: yet, there are some of the black 
kind which are an exception to this observation. 

If any gentleman, in a country town or village 
should b(' pulling down an old building that hag 
been slated, the damag'ed slates fr~m it would be 
a yaluabJe acquisition to village children: for, 
by the friCtion of a little Portland stone and water, 
on the surface of the slate, they will obtain a 
good polish, and serve as well for use, as slates 
of ten times their value. 

I hope to see the day, when slates and slate­
pencils will be more resolied to than they have 
heretofore been, and thus afford to every poor' 
child a cheap and ready medium of instruction, in 
spelling, writing, and arithmetic . 

• 1 .1IETHOD OF TEAC~IlXG TO SPELL ~KD RE.JD. 
WHERECY 

O~E BOOK WILL SERVR INSTEAI) OF SIX HUNDRED 
•. nOOKS. 

It will be remembered, that the usual mode of 
teaching requires every boy to have a book; yet, 

each 
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hll'doise est aussi belle que eel'le qU'ils font sur 
leurs cahiers, sur lesquCls ils ed'ivent rarement 
plus de quatrc fois la semaineJ encore Sur une 
seule feuille chaquc fois. Les ardoises sont un 
article si necessairc (hins c'e plan, qu'il est hOIl 

de s'en p-rocttrcr de Ia rneiIletire qmi.lite. Le cray­
on coule avec plus de facilite sur celles qui ont un 
fond rongeitr<.>. Celles d'un fond noir, .quoi­
que plus pr6pres en apparencc-, sorit generale-. 
inent dures et fragiles ; et Ie crayon est plus sujet 
a gratterJ qu.'a couler doucement: cepcndant il 
yen a d'nn fond noir, qui formcnt UBe exception 
a ceUe regIe. J'c!';perc voir un tems ou l'on 
pourrase procurer avec plus de facilitf des ar­
doises et des crayons, et otTrir par-Ia aux enfans 
pauvres un moyen prompt d'apprendre a epeller, 
a ecrire et l'arithmetique, et qui leur ~era peu 
dispendieux . 

.:Afethode d'apprendre a epeller et a lire, par la­
queUe un seul livre peul sufJiTe a six cens en­
:lans. 

, II faut remarquel~ que la rnetllOdc ordinaire 
d'apprendrc a lire exigc que chaque ecolicr ait son 
livre: cependant il n'y peut lire ou epcllcr qU'une 
seule 1ec;on a la fois; et to utes les autres parties 
au livre se dechirent ct sont sujettcs a tomber 
en morceaux. : ct t-andis que l'ecolier apprcnd une 
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each boy can only read or spell one lesson at a 
time, in that book. Now, all the oth,er parts of 
the book are in weal', and liable to be th'Umhell 1:0 
pieces; and, whilst the boy is learning a lesson 
on one part of the book, the other parti are at 
that time useless, Whereas, if a spelling book 
tontains twenty o}' thirty different lessons, anQ it 
were possible for thirty scholars to read the thirty 
lessons in that book, it would lle equivalent to 
thirty books for its utility. To effect this) it is 
desirable the who]~ of the book should be printed 
three times larger than the common size type, 
which would make it equal in size and cost to 
three common spelling books, vaLue from eigbt­
pence to a shilling each. Again,it should be print­
ed with only one page to a leaf, which would 
again double the price, and make it eq.uivalent 
in bulk and cost to five or six common books; its 
diflcrent parts should then be pa"sted on paste­
hoard, and suspended by a string, to a nail in the 
wall) o{#cther convenient place: one pasteboard 
l,hould contain the alphabet; others, words and 
sj'lIables of from two to six letters. The reading: 
lessons gradually rising from words of one syl­
lable,in the mme manner, till they come to words 
of five or six letters, or morc, preparatory to the 
Testament lessons. There is a circumstance , 
ycry seldom regarded enough, in the introduct-
or~ leswn" whid) youth usually have to perform 
hetore the)' are oomitted to read in the Testament. 
A word of six letters or more, being divided by 
~y-pl,e.ns, rc~uccs the syJlables, which compose 
It to tlnee,.four, or five letters each; of course it 
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le~on dans une partie de ce livre> Ie reste devient 
inutile: au lieu que si un livre contient vinert ou 
trente le~olls difi'erentes, et qu'il soit possible ;, 
trente ecoliers de lire les h'ente lec;oils, it .~qni­
vaudra a trente Iivrcs parson utilite, Pour cela. 
il est a desirer> que tout Ie livre soit imprime 
dans un caractere trois foiii plus gros que Ie 
caractere ordi naire; ce qui Ie rendra eg'al a tr():~ 
livres a epeIler, tant en grandeur que pour Ie 
prix, Ilfaudrait de plus, que chaque fcnilJ" nt' 
rut i!llprimee qtle sur une senle pag'c) cc qui 
doublallt son prix, Ie rendra de la grandeur ~t 
de la valeur de six lines, dont 011 se sert com­
mUllement pour apprendre a epeIIer. On col­
lera ses ditIerelltes parties sur dn carton, qn'on 
suspendra par nne ficelle a un clOll attache sur 
Ie mur, ou sur to ute autt'e place convenable. 
Un seul carton suffit pour contenir l'alphabet : 
les autres cartons contiendront des mots et des 
syllabes depnis deux j usqu'a six lettres. Les 
le~ons des enfans augmenteront de memc g'ra­
duellement, en commen'1ant par les mots d'une 
seule syllabe, jusqu'aux mots clecinq a six let­
tres, afin de les preparer it la lecture du Tcstrr­
ment, ou a toute autre lecture courantc. II y 
a une circonstance a laquclle on ne fait pas assez 
d'attention; c'est qne, dans les prenlicres le~uns 
pour prep~rer les enfans ,1 lire Ie. Teslamel:t,.l~s 

, mots de SIX lett res ou plus devralC:nt etrc dlVlses 
par des traits d'~niol~, reduisant cha~lnc s}llabe 
qui les compose a trOlo, qnatre on Clllq lettres 
au plus. 1l est aussi facile de lire des syllabe s) 
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i~ as cas} to read syliables, as words cf the let­
tel's: and the child, who can read 01' spell the 
one, will find the other as easily attainable. 

In the Testament, the words of two and three 
~\ llab1es arc undivided. ,,-hich inakcs this division 
(:1' tlle lessons a morl' natura I introduction to the 
Tcstai1H'nt. III the preparatory lessons I haTe 
used, the words arc thus di-vi-ded. 

,Vhen the cards arc provided, as before men­
tioned, from twelve to twenty boys may stand in 
a circle round each card, and clearly distinguish 
the print to read or spelt as well or better than 
if they had a common spelling book in each of 
their ·hands. If one spelling book was divided 
into thirty different pnrts or lessons, and each 
lesson giv~n to a different boy, it would only 
scrn- thirty hoy", changing' their lessons among 
themselvef', as often as needful; and the various 
parts would be continually liable to be lost or 
tOl'll. But every lesson placed on a card, will 
,rrH' for t·'.H'lv.~ or twenty boys at once: and, 
when thi,t tm~IH' or twenty have rep~ted the 
whole lesson. a~ man j times over as there are 
boys in the ('irclp, they arc dismissed to their 
"pelling on the slatp, and another lilte number of 
hoys may study the same lesson, in succession: 
indeed, two hundred boys may all repeat their 
lc~sons from one t~rd, in the space of three hours. 
It t~le value al1d Importance of this plan, for 
«ann.g pap~r and books in t('a~hing reading and 
~p~lImg" ;nll not recomm~nd Itselt~ all I can say 
111 Its pl'arsp, from expencnce, will be of no 

ava·a. 
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qQ.e des muts de cinq Jettrcs; ct l'enfant, habi~ 
tue peu-a.-pen it lire et epcller les unes, se trou­
vera en etat de lire aisement les rpots cutlers. 

Quand on s'est pourvu de cartons, Gommc nous 
avons dit ci-dessus, on peut former en cerclc 
uouze it ving't ecoliers autoui' de ces cartons; et 
its seront en fitat d'en distinguer les caraeteres 
aussi clairement et peut-etre micul', que s'ils 
avoiellt chacun leur livre. Si }'on divisait un. 
livre en trentc Ie<;ons ou parties differentcs, et 
qU'on donnat chaque le<;on a un enfant, Ie livre 
entier ne scrvirait qu'a trentc ecoliers, qui chan­
geraient leurs lC'Ions entr'clIx aussi souvent que 
Ie besoin Ie requerrait; ct les difierehtes parties 
de ce livre seraient eontimJeIlcment sujettcs ~ se 
pel'ore ou a se dcchirer. l\1ais ici chague le«ol1 
mise sur un carton servira it dou~e ou vingt ceq· 
liers a. la fois; et quand chacun de ceux-ci RU­

ront rcpete leur 1e<;on, ils scront renvoyes it 
e.reller sur leurs aruoiscs; et un meme nombre 
d enfans viendra ctudier les m&mes )c'lons, ct cela 
8uccessivemcllt. PH" cc moyen deux cens ecoliers 
peuvent repeter leurs lc<;ons snr un seul carton 
dans respace de trois heures. Si }'uvantage de ce 
plan ne Ee fait pas sentiI' de lui-Illcme, <.Ians l'c4 
pargne des livres et du papier, tout ce que je 
pourrai dire en sa faveur, d'apres man experien­
ce. ne sera d'aucune efficacite. Lorsquc les ~co­
Hers sont en cercle pour lire ou cpcller, ils (Joi­
vent portel' leur nombre et autres marques 

d'honneul'; 
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a\ail. ''" lien standing'in circles, to read or spell, 
the boys wear their n'umbers, tickets, . pictures, 
&c. as'described under the head, Emulation and 
R€\yurd' and o'i,'e place to each other, accord-, 1:1 
ing' to llIt'rit, as mentioned in the account of the 
I \\ (I first classes. 

1 n reading, they read liMes or sentences, and 
:,;ollletillles paragTaphs, in rotation, They are 
required to read every word slowly and deli.ber­
ately, pausing bet,,'een each. They read long 
words in the same manner, only by syllables: 
thus, in reading' the word, Composition, they 
would not read it Ht once, but by syllables: thus, 
Com-po-si-ti-on ; making a pause at every syl­
lable, This deliberate method is adapted to pre­
YClit those mistakes, which boys so often make 
ill reading', by pronouncing' words wrong': add­
ing' or taking syllables at random, from the 
words in their lesson so as to make nonsense of 
it A boy llIav read the word, He-te-ro-dox, in 
hw .. te, he may' call it Heterodoxy; or vary it in 
an\" way that haste induces him to misapprehend: 
but if he read it deliberately, He-te-ro-dox, pro­
nonncing eyery distinct syllable by itself, he can­
not possibly read it amiss. This method, also, 
... C(~ustoms the eye at once to read the syllables in 
eYery word, hefore the word is pronounced. For, 
those who arc apt to make blunders in learninO'to 
re~d, this mo~le '~ill he fo~md. the best remebdy. "e ar~ dally ~n the habIt of. speaking to each 
other; m so domg, we combme syllables into 
\\'on1s, and word!! mto sentences; by "hieh we 

make 
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d'holllleUr, comme il est dit dans Particle Emula.,. 
tion, ~e~ompense, et chacun doit &tre place sclol1 
son mente. 

Dans la le~ture, ils lisent des lig'nes, des phrases 
etquelque fOls des paragrilphes en rotation. Us 
doivent lire tous les mots lentement, faisant une 
pause entre chaque mot. lis liront les mots 
longs de la m&me maniere, disting'uant chaq ue 
syllabe: par exemple dans Ie mot, Composition, 
ils ne Ie liront pas d'un seul trait, mais par syl­
I~bes, comme ceti, Com-po-si-li-on, faisant une 
pause a chaque syllabe. CeUe methode est tres 
propre a prevenir ees mepri~es qlle font souvent 
les enfans en lisant, lorsqu'ils prononcent mal les 
mots; . ajoutant ou retranchant des syllabes etonr­
diment, de maniere a rendre ces mots insigni­
Hans. Par exemple, un enfant lit Ie mot, Hete­
rodoxc, avec pr~cipitation; il peut dire Hetero­
doxie, ou Ie diUereneier de tout autre .. -.aniere. 
Mais s'illit posement, lle-te-ro-do-xe, en pronon­
«jant distinctement ehaque syllabe, il n'est gllcres 
possible qu'il se trompe. Cette methode aceou­
tume aussi I'reil a lire les syllabl's dans chaqne 
mot, avant que ee mot soit prononee. C'est en­
core Ie rneilleur moyen, qu'on puisse employer 
pour ceux qui sont sujets a faire drs fautes, ell 
llpprenaot a lire. 

,METHODE 
E4 



Inakc ourselves understood. This is combination; 
but those who C<1mbine syllables or words impro­
perly, do well to look back to. analysis. Syllables 
are the component parts of words; those who 
can read syllables distinctly, will soon learn to 
combine them into words. Every sentence we 
express, is a combination of syllables and words; 
uuder the influence of these daily habits, there is 
more danger of in~ttention in'lcarnersl ~o the 
leading principles of correct reading', than to any 
other circumstance. I a~ much indebted to 
Doctor Bell, late of l\[adras, for the preceding 
information on the subject: I have reduced it to 
practice. and find it does honor to its benevolent 
inventor; to which I have added several \'aluable 
improven\ents, particularly that of the rea,ding 
,;pplling; cards. 

EXTE,lIPORE METHOD OF SPELLIJ,·G. 

In this nwthod of spelling, the card is used in" 
stead of a hook-the monitor aS$embles his whole 
class, by successive circles, or rather semicircles, 
of twelves or twenties; .calling each s~holar by 
numb!.'!·~; so as to beglll at number I, and go 
regularly throug'h the whole class. This pre­
serves a regularity i!1 ~heir reading, Q.nd prevents 
any one ~cllolar olUlttlng a lesson. At first thi8 
is troublesome, and occasions some noise; be­
~ause, in the minor classes, the monitors are ob­
lIged !o call the QOYs to read or spell, by the list 
of theIr names; but, as a number i'~ affixed to each 
name, the monitors soon become familiar with the 

names 
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METHODE D'EP,~LLER SfjR L~ 

CHAMP. 

Dans cette methode d'epeller, on se sert de 
~artons au lieu de livres. Le sous-precepteur 
assemble sUGcessivement toute sa classe par cer­
des ou plutat par demi-cercles de douze a vingt 
personnes, appellant chaque 6coJier de suite, 
selon ~on rang, de maniere 3. commencer par Ie 
nOlnbrc 1. et parcourant ail1si regulicrement 
tuUte la classe: cc qui mct de la regularite dans 
leur lecture, et emp&che qu'un ecolier puisse 
pmettr~ de repeter sa lec;on. U y allra d'abord 
~n peu de trouble et de bruit; paree que, dans 
les lIaises classes, les sous-precepteurs sont obli­
g~s d'appeller les enfans par leurs noms eerits sur 
une liste. Mais camme ehaque nom a son nombre, 
~es sous-precepteurs connaltront bien vile les noms 
et les nombres des ecoliers de leurs classes res­
pectives~ ce ~ui pr~viendr~ t~ute difficulte. 

Aussitat qQe les ecoliers se sont places autour 
du carton, le SQUS-precepteur montre avec un 
~rayon ou une plume les colonnes qui doivent 
thire Ie sujet ele leur le«;on. Le premier ecolicr 
~it six mots, par syllabes: II n'epelle pas les mot& 
~n repetant chaC(uc lettr~J mais en n!petant d'une 
Jllaniere distincte chaque syllaQe ele chaque mot. 
S'il commet quelque erre~r, l' eeolief suivant doit Ie 
corriger" sans qU'on lui dise queUe est l'el'reur. 
Si Ie second ne pent corriger Ie premiel'~ on de­
qlande m.I tro!sieme3 au quatrieme et ainsi de suite, 

et 
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lIillil4'S illHllll~llalwrs of \)II}S ill their rel>pecliv~ 
/'Ja~~I'~, and this \lIn iale,; the diHicuJt.}, 

'YIIL n the circle is formed aronnd their card 
or leSSiJll, the monitor points, with his pencil 01' 

pcn, to the Cl,ltlllllls ot'spelling ,,-hich form the 
lesson f,;r the day_ 'rhl' fil'"t boy reads six words, 
by syllables: he docs not spell the words by re­
peating each letter, but, by repeating, iq!l 
distinct mannel', each syllable ill every word, If 
he commits any mistake, the next boy is requireq. 
to r('rt Ify it, without being told what. the mistake 
i~; if the serOlHl boy cannot correct the first, the 
third 01' fourth n,a\ ': in which fase, the scholar 
"I\() l'crtitil's the lll'i~take takes precedency of qim 
t!I'" ('il«ll:itkd it, and receives his insiguia of 
lIil ,;t at IllC ~aml' ti!ll\: In no case is a moni!or 
~llil'l'i ed to teach or t('11 t!le boys in his circle what 
the error j", unless they should all be equally 
ignorant: then it becomes his duty to do it. TIllS 
is, in fact. each 1):).\ tcaching' himself; and the 
principal duty of the mOllitor is not so much to 
lcarh thelll, a'~ to :-(:" that they teach OIl(' another. 
'Yhcn th~ b:,,"s, ill the cirde, ha\·c tilm; studied 
their spcllilll;r·!J·y· readin'" it the monitor takes the 

\.J. :':) , 

(';11 U ill to his ow II hand, anu rcquires them to 
spell and pronounce such words extempore, as 
he repcal- tu the,n. In doing' this, they ~onect 
~ach utlHl"s faults, anu take precedence as be-
1"lL' uC"l'nl)('d 

ARITHIVIETIC. 
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et celui fllli corrige I'erreul' prend place avan~ 
ceux qui se sont trompks, et pl'end les luarques 

- d'honneur attacbees a cette place. Mais dans 
aucun cas Ie sous-precepteur ne doit dire aux en­
fansquelle est l'errel1r, a moim; que toute la classe 
ne la commette, et il est lie son devoir alors de la 
leur faire connaHre. Par-Ia les ccoliers s'ensei* 
gn~nt eux-memes~ et Ie principal devoir du sous­
precepteur n'est pas tant de leur montrer, que de 
voir a ce qu'jl~ se mont.l'ent les uns aux autres. 
Quand les enfans d'un cercle Ollt ainsi epelle leurs 
let;ons, Ie sous-precepteur prend Ie carton dans 
sa main, exige de chacun d'eux qu'its epellent et 
prononcent sur Ie champ tel mot qu'illeur donne 
a repeler. Dans ce nouvel exel'cice, les en fans 
~e reprennent egalement les UIlS les autres s'ils 
commettent quelque erreul', et se devancellt et sont 
places d'apres leurs SllCCeS 

AHITHMETIQUE. 
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ARI1.'Hl'IETIC. 

AN ACCOUNT, 
OF THE 

fJUPROrED .'fETROD OF INSTRUCTION, 
IN TaB 

ELEMENTARY PARTS OF 

~ritl)mtttr . 

It is necessary to permise a little respectin~ tlw 
usual mode of teaching arithmetic, which many, 
of my readers will remember to be the method 
in practice ill such schoQIs as they frequepted in 
early yonth. 

The sums, arc in many instances, set ip the 
boys' books, by the master or teacher, at the ex­
pense of much pains and labour; in other in­
stances, they are copied by the pupil, from 
\Valkingalllc's or some other arithmetic. 

The boys are, or should be, instructed llOW 

to work their sums, in the first instance, by the 
master or teacher; they are then expected to do 
other sums of a like nature, by the example 
~hown. 

This is to be done by them, at their seats; 
and when it is finished. the master or teacher 
should, and in most cases does, inspect it, to 
see if done correctlv. 

But 
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ARITHMETIQUE. 

NOUVELLE METHODE D'INSTRUCTION 

DAIU LES 

1> ARTIES ELEMENT AIRES 

DE 

II est necessaire de rappeller d'abord nux iec­
teurs q~el est Ie mode ordinaire d'enseigner 
l'arithmetique dans les ecoles qu'ils ont frequen­
tees dans leur jeunesse. 

Les r~gles sont Ie plus souvent ecrites par Ie' 
inaitre sur Ie livre de l'enfant; ce qui absorbe un 
terns conside~abIe, on bien l'enfant a la peine de les 
copier lui-m~me de quelque livre d'al'ithmetique. 

Le maUre dam Ie commencement doH tmseigner 
a. l'enfunt comment il doit operer Sur ces regles ; 
l'enfant ensuite de lui-rntlme en fait de semblables 
a sa place: et Ie maitre voit si elles sont correctesj 
lorsqn'il les a finies. 

]\tiais cette op~ration d'ajouter on de soustralte, 
par exeITIple; nOest pas mecatlique) mais purement 
intelIectueJle, On ne pent s'assurer com bien de 

foiSo1 
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But this operation of adding or subtracting, 
for instance, is intell~ctual, not mechanical or 
audible; of course, we cannot ascertain how 
many times a boy tepeiits his sum before it is 
broug'ht to his master for inspection: steady boys 
may do it five or six times, butthe idle and care­
less seldom do it more than once; here is much 
tim'e lost, and a remedy adapted to the case is 
not in the teacher's po\yer. 

Again when sums are brought up to the mas­
tel'for inspection, each boy's must be individually 
attended to; here is another great loss of inval­
uable time. Perhaps, twenty boyshuve sums 
ready for inspection at once, and nineteen wait, 
sit idle, or talk, while the· twentieth is at his 
master's desk, with his sums. N or is this all: 
if an incorrigible dunce happens to show up h'is 
sums first, and, as is often the case, adds new 
blunders to mistakes, he may easily delay his 
ma.;;tef, and the boys who are waiting to follow 
him in succession, for some time ;' and a few in­
stances of this sort, arising from carelessness, in­
atlention, or illcap~city on the part of the schol­
ars, will completely derange the business of 8 

morning', and keep a number of their. school-
·fcHoViS unemployed. 

independent of this, it is di<.;g·usting to teach­
ers of any oescription to be continually ploddiua-

1 
. ~ 

over t Ie san~c groun~ of elementary arithmetic:. 
Sameness, in t"CC1:!I ~nsl(tnce,: prQduees listlt:sli-

1t·es.~ 



fois un enfant aura repasse sa r~g;le, avant de l:t 
soumettre it I'inspection du maitre Un enfant 
diligent peut Ie faire cinq a six fois; mais un 
paresseux' et lIll neglig'ent Ie fera rarement plus 
d'une fois. Tout eeel ne peut que faire perure 
be!lueoup. de terns, et il n'est pas au pouvoir tlu 
maitre rl'y remedier. 

De plus, lors<]ue Ie maitre examine Ies regles 
que ies enfans ont laites, pour voir si dies ~onr. 
correetes ou non, il faut qu'il les reyi~:~ {outes 
s~parement; ce qut oecasionne encore une perle 
de tems tres considerable. .Petl't-~tre vingt eco­
liers finissent-ils leurs regles it la [ois, et tandis­
que Ie maitre examine a son pupitre la regie de 
I'ull d'eux, les dix-neuf autfes J'fstent a causer et 
a ne rien fnire. Ce n'est pas tout: s'il arrive 
que celui qui montre sa regie Ie premier soit un 

" de ees ignorans ineorrigibles, tel qu'il )' en a dan~ 
toutes les ecoles, et qu'il aj.{)ute, eommc ('"est Ie 
cas, de nOUl'clles bcvues aux errenrs qu'il a d~li 
faites, il peut proJonger Ie terns. que ~on maitre 
lui donne, et f:lil'(~ attenul'c long;-lems ct'ux qui 
doivclll n'uir apr(~s lui; pt }lutn' peu que Cl'tH. 

arrive, soit par neg'ligencc, ou i~lal;enli,;nJ (Hl 
d 't' d " , d ' j" I A e aut e capaclte e HI I';:U t (-(>s e.O>l(,'~, e 1ll~1I-

I ' I . , I 
tr~ ClllP oyen une (:'(0 C <'lltlcre jl')IH ces Sf!);," 

ecoliers, et ks ~lUtres demellrel'ont oi.,if", pendant 
tout ce terns. 

Independamment de tout ceci, un PI'C(',:pkllr, 
quel qu'd soil, doit epJ'OuvC'J' oe:l.lJeoup de desa­
g:n!ment u'etre oblige dJi: rt'battre eontinueJlemcnt 

Hlr 



tlfS'; and variet!} is ever prodll.ctive of agt'eeab~ 
sensations. 

To prevent this dulnes8, I have invented an 
entire new method of tea-thing arithmetic, that 
(;ommences When childl'el1 begin t., make their 
figures. The following is the arrangement of 
the ciphering classes: 

Class, 1 .••. Combination of figures; 
2 •••• Addition. 
S •• •• Compound ditto. 
4 .•.. Subtraction. 
5 •••. Compound ditto. 
6 .•.. Multiplication. 
7 •. ; . Compound ditto. 
S .•.. Division. 
9 •••. Compound ditto. 

10 .••. Reduction. 
II .... Rule of Three. 
12 •••• Practice. 

The first object is to teach children id mak~ 
their figures. In order to do this. the clas~ 
learning to make figures are assembled under the 
monitor, in one part ofthe school by themselves. 
It is to be observed, the same boys who are in 
·one class, according to their proficiency in read­
ing, are in another, according to their progress irl 
arithmet~ ; that when the school is ciphering, the 
classes are organized on the annexed plan oUhe 
ciphering classes; when they are reading, they 
are arranged on the plan of the reading classes; 

given. 
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sur Jes premiers principes de l'al'ilhmetique. 
Vuniformite produit toujours l'ennui et l'inat­
teutioll~' et la VUl'iele des sensations agrcables. 

Pour rem~dier a tous ces inconveniens, j'ai 
'flyente une methode nouvelle d'enscio'nel' l'arllb­
metique, qui commence en mcme t~ms que les 
enfans apprennent a faire des chiffl·es. YOil'j 

hrrallgement des classes de l'arithmetique. 

Claue 1 •••• Combirtaison des chitfreq
• 

2 •••• Addition. 
3 •••• ld. composee. 
4 •••• Soustraction. 
5 •••• ld. composee. 
6 .••. Multiplication. 
7 .... Id. composee. 
8 ..•. Division. 
9 ..•. ld. composee" 

10 ..•• Reduction. 
II .... Regie de trois, 
12 .... Pratique. 

Le premier objet {'st tl'cnseigncl' nux entails i, 
f'aire des chiffres. Pour y parvenir l'oll l'cunit 
separement!!OUS un sous-precepteur tous Irs rll­
fans, qui ne les savent pas enco~e iaire C(' 
nOllVel arrang:ement des claSSeS, qUi 3pprcll nell t 
l'arithmctique se regie suivant l'avancemcnt (:(;" 
etoliers dans cctte branche u'etude, sans cg-anl .1. 
leur avancem~nt dans la lecture, Ainsi il y :1. 

deux divisions de classes, celles d'arithmelique t'( 

eelles de lecture. En cntrant a I'ecole, le~'enfalb 
l~ ~e· 
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given in a preceding pag~. They alway~, on 
thp commencement of school, come in, in their 
different reading classes, and, when. ciphering, . 
afterwards, seperate to their several arithmetical 
classes: after having performed the ciphering, 
they return to their r~ading ~lasses, before they 
go out of schofJl ThIS changmg aboutfrom class 
to da~s, in \vhich three fourths of the whole 
school are concerned, is attended with but li.ttle 
bustle, and no confusion. It is usually done in 
less than five minutes; and the school rQom is 
so large, it will take near the time to go round it. 
If there are any boys who cannot cipher, they 
remain under the monitor's care for instruction 
in readil:!!.·, while the others are ciphering. The 
modes or te::tching arithmetic are so. simple and 
easy, that all the boys in the school, who can 
read alld writc text-hand in four letters, are put 
ill 1he Ilrst ciphering class. 

It i:, n(j~ uncommon to find boys thllsln'structed, 
\, ho It>al'll to ,'.-rite and cipher remarkable well, 
ill six l~iillilh" who never handled a pen, or 
,,\ l'Y h\l~ht h:: any other method. Before boys 
~·o into :)j'ith~!lL'tic it is needfullhey should learn. 
1.11' :'nke the fig'ures: on my pian, they Jearn to 
make and co:nfnne them at the same time. The 
'::i!"'i of bw,~. who are learning to make their fi .• : 
~'llj'(''', form, in the institution, 

TnE F/!:,'j' CL.4SS O,F ARITHMETIC. 

In the.tuitiun of thisdass, the boys who tonstl~. 
. tute 
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"e phicent selon leur rang' dans leurs classes dc 
lecture. Apres avoir Iu, ils pas!!'ent selon leur 
rang dans leurs classes d'arithmetique; et apres 
avoir opere et chifil:e, ils reprerinent leurs pre­
mieres places, et lisent encore avant de sortir de 
I'ecoJe. S'il y a quelques ecoliers; qui n'apprcn­
l}ent pas encore a compte .. , ils uemeurent tout Ie 
tems sous les soins des sous-precepteurs, qui leur 
cnseignent a. lire 

Pat ceUe methode, j'ai vfi un grand nombrE' 
d'enfans bien apprendre l'arithmetique, a lire et -
a ecrire en six moist ,Avant u'enseigner I'arith­
metique aux enfans, il faut qu'ils apprennent it 
faire des chiffres. ))'apres mon plan, ils appren­
nent a les combiner et ales ecrirc en mflme tems. 
Celix qui n'en 30nt qU'it ce premier degre d'avan­
cement, fonrient 

LA PREMIERE CLAS$E D'AR1T/l. 

JlJE1'IQUE. 

Celte classe n'a poiut un nombre d'eCO!;Lr~ 
iirnite. Au lieu de leur faire ecrirc bits un (,,­
hier les neuf chilh<.-'i de ~\lite, Ie s()u~-preceplellr 
prend unc loo;2;ue ta~le d'additioll, ~Ul;s laquelle 
noil seulement les UlIlits sonL combllles avec j('~ 
unites, mais aussi les dixaines avec les unites, let 
leur dicte en la maniere SUlvante. 

1'2 
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tute it, are' not limitted to number: any boy, for 
whom it is requisite, is immediately placed in it. Ins­
tead ofteachi ngthem to make fig:ures in the order of 
the nine ~ig'itsi as is uSllally done, by writing (')C­

fa~ionally in copy-books, they have each a sl~te. 
The monitor takes a long Addition table, which 
"ombines n'Ot only units with units, but tens with 
mlils: a thing ill which the pupil's greatest dif­
ficulty, as to simple and compound AdditoH, oc­
curs .. The monitor reads from this table: 

~I alld } are }O, 9 ~J(l ~~ are ll, &c. 25 and' I 
<Ire 26, 25 and ~z are ~7, 25 and 3 are 28, 25 and 
4 are 29, ~J and 5 are 30" 25 and 6 are 31, 25 
and 7 are 32, 25 and 8 are 33, 25 and 9 are 34; 
or other variations of the same table, 

\Vhen these are dictated, each ~lOY writes them 
t,1t hi~ slate: the monitor and senio.: boys in the 
c!,l~,; a ... ~i:,ting· in tcaching the beg'inners, to 

, I l' . ") I k ilidl"l' 1 ilL' Igures, til t ley can ma e them th~m-
-;"1\ l~ The monitor also H1l'ics the taole : 

Take :1 frum 10, 1 remains; 9 from ll, 2 
retllaill ; 9 Lil!!) 12, :,' reltJain, &c. 

He a I:,". tl"IS tite \1nltiplication table, aud 
re\f'l'f;PS it ill the same manner: 6 limes ~Z are 12~ 
'2 in 1'2 6 t:mc ... 

I' In the ;;an1p \ill,V, he t('aches them the Shit­
.:1'1;-; and, PCI'Cl' tahles. The knowledge of 
h.,ures \\!II::'1 the ci)ildren acqull'e by this methoct 
h gT::;lL ;.. and the improvement of this c1a~s in 

making 
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9 et I font 1-0, 9 et 2 font] 1, &c. 25 ct 2 font 
-27, 25 et 3 font ~S, 25 ,et 5 font 30, 25 et 7 fout 
32; ou telle autre partie de Ja table qu'il veut. 

Le sOlls~precepteUf ct les ccoliers les pilli avan­
ces apprennent aux auh'es a ecrire ces chitfre.<:, 
jusqua ce qu'ils Ie sachent faire. Le sous-pi'c­
cepteur varie aussi la tableet dicte : 

Retranchejl; 9 de 10 reste I, 9 de II reste 2, 
9 de 12 reste 3. II fait aussi usage de la multipli­
cation, et la renverse de la m~me maniere. 6 fois 
~ font 12; en 12combien de fois 2, 6, &c. 

On en fait autant des tables de cbelins et de 
deniers. Par ce moyen ils apprennent rapide­
ment a. faire leurs chitfres. Il est vrai qu'ou 
leur dicte tout ce qu'ils ont a faire: mais ils u'en 
acquiereitt pas moins I'habitude d'ccrire des 
chiffres: et leur repeter sans cesse diiferentes 
cQmbinaisQns de valeur est Ie meilleur moyen 

qn'on 
F3 



waking the figures,' does much credit tp the clas~ 
and teachers. It is true, the class are told !il;ll 

. they are to do ; but, in doing w~at they ~re bidden, 
they acquire a ready knowledge of the figures; 
whilst they are insensibly led into the habit of 
o'ivinO' attention to all they do, and taking pains 
in doing it. By making their figures so many 
times over, they unavoidably attain freedom in 
making' them; and this is the best step that can 
possibly be taken to facilitate their improvement 
in the next stage of their progress in a.rithmeti.c. 

The same variation and tables, without' the 
total, or answer to the monitor's question, ap­
plies to Subtraction, Multiplication, Division. 
and the Pence and Shilling's tables. This me­
thod of instruction has also a co~mterpart: an 
arithmetical table of this kin~, applied to the 
first four rules, without the amount pf each cqm­
hination anne¥ed, is placed on tpe }vall, Qr o~her 
convenient place. In the former instance, the 
monitor told the class, 9 and 9 are 18, and they 
wrote it. He now sub-divides the class; and 
they assemble, successively, in circles of twelve 
boys, around the tables of figures on the wall. 
They h~vetheir n.u?l~ers, insignia ofmerit, p'i~es, 
&c. as 10 other diVISions of classes. The momtiJr 

. then puts tpe question to the first boy~llow 
much are 9 and 4-? and the boy ise~peeted to 
tell the amouJlt-J3. If he can~ot answer cor­
rectly,. th~ monitor puts the question to another 
boy, tIlIne finds one who can: 'and he takes 
precedence, and the badge of merit' from the 'boy 

who 
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qu'on puisse employer pour faciliter leurs prQ­
gTes futurs dans Ie calcul. 

Les memes pl'ocedes s'appliquent aux tables 
de Soustraction) Multiplication, Division) de chc­
lins et de deniers. Cette methode d'enseio.uc-

- _, . b 
ment est vance comme SUIt: l'on suspend au 
.rom une table arithmetique des quatre premieres 
}'egles; mais qui u'indique pas les sommes totales, 
ou la valeur de chaque combinaisolL En pre­
mier lieu Ie sous-precepteur disait aux ecolicrs 
9 et 9 font IS; les enfans l'ecrivaient ensuite 
sur l'ardoise. Maintenant il sous-divise sa c1ass(', 
et place les ecoliers douze par douzc antour de 
la table arilhmetique. lIs portent leur nombre, 
leurs mal:ques de distinctions) &c. com me dans 
les classes de lecture. Le sOlls-precepteur de­
mande alors au premier enfant combien font 9 
et 4? S'il l'epond 13, tout est bien; s'il se 
trompe, la question est mise a I'ccolicr sllirant) 
et ainsi de suite; jllsqu'a ce que l'un ll'eux re­
pondant correctement) deviel1ne Ie premier et 
re«;oive la marque) qui Ie distingue.· Le sous­
precepteur appelle lour-a-tour par sous-divisions 
tous les enfans de sa classe poilr repondre a des 
questions semblables, et a.nalog-ues ala. letjon 
qu'ils ont ecrite Ie m~mc Jour sur I'al'dOlSe :. ct 
il varie ses questions: par exemple, comblen 
font 9 et 9? retranchez 9. de 18, comhien 1'este-

toil ! 
F4 



who is unable to answer the question. The boys 
in this class are called out in successive compa­
nies of twelye each, to ans\ .... er questions of this 
nature) applicator!! to the similar lesson lite!! 
ha-cc thai day been per/orming on the slate; and 
he yaries the questions. as, How much are 9 and 
9 ?-take 9 from 1S-~vhatremains ?-How much 
are 9 times 9 ?-How many times 9 in 81 ? 

'Yhilst one company pf twelve h.op (the num~ 
bel' need not be rC1ltricted to twelve, but it can 
hardly he more than twenty with propriety) are 
performing' this task, the remainder of the class 
(;ontinue at their seats) writing \"h3t the monitor 
dictatl'~, till the first division of twelve have fi­
nished th~ir lesson. Then another division goes 
out, to the same lesson on the card; and they 
return to write on the slate. This IS done every 
day, till the whole .class has performed their I,es­
~()n both 'Yays. This method serves as an jntro­
duction to K umeratioll) which it "ill be seen' 1Il 

the sequel, is only taught in a practical W{1Y_ 

The next is the Simple Addition class. Each 
boy, in every ciphering' class, has a slate and 
pencil;. and n'e may collsider th~t th/! subject, 
now before liS) relates to the best mcthop of con­
\\'ying the knowledge of ftl'ithmctic to those who 
al:e unacquainted with it. They usally begin 
mth small !-Oums) and gradually advance to larg­
('I'; but boys) who have been ''''ell instructed in 
th~ preceding' class, are not only qualified for 
tillS) but have a foulldatior laid for their future 

prpficiency 
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I-il? combien font 9 fois 9? en Sl carnbien da 
fois 9'! 

TancJis qu'une partie des enfans repondent a. 
ces questions, les autres continuent d;ecrire sur 
l'ardoise les regles, qije leur dicte Ie sous-precep-
teur. ' 

4 eiasse suivante est celie de I'addition simple, 
Chaque enfant a son ardois~ et son crayon; et 
je crois que la methode d'enseigncment CJu'on y 
iluit, est la meilleure connue pour ~pprendre 
I'arithm~tique. Von commence pal' faire ad­
ditioner de petites sommes et ensuite de plus 
gr;)ndes. Les cnfans qlJi ont profile dans la 
c1asse precedente, sont en etat de faire des pro­
gres dans celle-ci, comme dans toutes celles q}li 
suivent. Le sous-prccepteur de la c1asse a un 
livre dans lequel sout eCl'ites les donnees des 
sommes, que doiyent faire les€coliers, et il a un 
aijtre livre qui contient. Ie resultat de ecs donnees~ 
Tout ,enfant qui sait Ull peu lire et compter est 
aussi capabl~ de remplir etc' devoir qije Ie prin­
cipal sous-pr~cepteL1r. L'ellfunt qui lit et dichl 
Jes donn~es, ne peut ~emeurer oisif: toute I~ 
c1asse Ie sel'ait avec lui, ct Ie maitre s'en apper­
,cevrait. En enseig'nant aux autres il s'instruit 
lui-mtlme,. 



proficiency in eH'ry branch of arithmetic. _\~ th .. 
rcader will nbserve the whok of this method of 
teaching' i~ ("lo~dy ('ol1n('ct('<1 with writing: it 
not only unitf's a mental cxcrtion \vith itself, hut 
always renders that menial exertion, however 
g-reat or ~mall. visible to the teacher; and enables 
him to say, with certainty, that his pupils haH' 
performed t1",jr businc<;s. The monitor, or subor­
dinate t('acher of the c!a~s, ha~ a written book of 
~ums, \\ hich his class are to do; and he ha~ 
another writtC'\1 hook, contai \I ing' a key to those 
Sllms, on a peculiar plan, which will be describ­
ed, and which full \' shows how thn are to be 
done *.' . 

In the first place, when 11;s class are seated; 
be [,!I\:e,.; the book of SUI11S-suppo·c the fir~t S1.lm 
is as ro!lI'1\~ : 

-~~~);b 

;3~jG.; 

Stl~ 'I 

l·!;)'2j 

5-1904 

He repeats audibly the fig'ures ~27,935 alia 
each boy in the cla~;; writes them; they are then 

inc;pected, 

.* ;'n y boy wl!o can rend :In:! r.nmrf:lte a 1iltlp~ i5 ah'e fa pelrorm 
1tus i I:',' as. "ell ~s the- principal mnnitor. The boy {'II,., rt"ails tht- ~1Jm 
"':'[,llo.l)e Idle: If he is, the" hole ll'i'!S mu .. t he so too· alJ,j ,. hilst 
b-p.<1tinl;oliler; .. hei~ rapidl) impr<1"llg h;m3e-1f. " • 
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Le~ enfans.placcs, Ie souE-prP.cepteur prenu Ie 
livre des donnees et les fait ecrire: ,par exemple, 
la regIe suiyante: 

lbs. 

(N° 1.) 27,935 
3,963 
8,679 

14,327 

54,904 

It dicte a haute voix 27,930, les enfans les 
ecrivent, et leurs ardoises sont inspectees; il 
dictc successivemcnt chaque somme, et voit rl. ce 
,que toutes soient correctem.ent ecrites. 

~l prenu I'autre volume et lit comme suit: 

PREMIERE COLONNE. 

7 et 9 font 16, et 3 font 19, et.5 font 24. Ecri­
.\'ez 4 sous Ie 7 et retenez 2 pom la colonne sui­

vante : 



inspected, and if done correct, he dictates th~ 
figures, 3,963, which are written and inspected 
in like manner: and thus he proceeds till every 
boy in the class has the sum finished on his slate. 

He then takes tl1e key, and reads as follows: 

FlaST COLJ]l\IN. 

7 and 9 are 16, and 3 are 19, and 5 are 24. 
~et down '* * Ullder the 7, and carry 2 to the 
next. 

This is written by every boy in the class, ill' 
spected as before, and then be proceeds. 

SECOND COLUMN. 

2 and 7 ar~ 9, Rnd 6 are 13, and 3 are 18] and 
2 I cnrri(Jd are 20. Set down 0 and carry 2 to 
~he next. 

TJlIRD COLU)IN. 

3 and 6 are 9, and 9 are 18, and 9 are 27, and 
2 I carried are 29. Set down 9 and carry 2. 

FOURTH COLUMN. 

4 and 8 are 12, and 3 are 15, and 7 are 22, and 
'2 I carried are 24. Set dpwll 4 and carry 2. 

FlFT" 

• Wh,..the trlld, .. r uadl, srt down 4 unde, the 7 and rarry! 10 the 
I1txl, Ih~ lads, ",.hoare iDspe~tin~ the manner in ",b'ch the boys in Ihi' 
<"Ia5s perform t"",r sums, 5'1' that each boy wriles down Ibe,. uoder the 
4, a od !hat they do Ihe same with the amount· 10 be I~l down in ever}' 
"'cered mg coluwn. • 



,ante: les enfans l'ayant ecrit, il ~nspecte leltr~ 
ai'doises et continue, 

SECONbE COLONNE, 

2 et 7 font 9, et 6 font 15, et 3 font 18, et 2 <fe' 
retenllB font 20. Ecrivez 0 et retene2 2 pour la 
(olODne suivante. 

'fROISIEME COLONNE. 

a et 6 font 9, et 9 font 18, et 9 font 27 et ~ 
de retenus ront 29. Ecrivez 9 et retenez 2. 

QUATRIEME COI.ONNl:l. 

4 et 8 font ]2, et 3 font 15, et 7 font 22. et 2 
de Fctenus font 24. Ecrivez 4 et retenez Z. 

ClNQVIE)fl!: COLONNE. 

I et 2 f-ont 3, et 2 de retenus font 5. 

Total, en chifft·cs, 54,90tlbs Tolal, en moh, 
dnqunnte 'lnatl'e mille nenf cent quatre livres. 

Chayu( 



FU'TH lOLl;\IN. 

allll 2 an", 3,. and 2 I carried are b. 

Total, ill figures,. 34 .. 904Ibs. Total in wOl'(l~j 
fift \-four tlJf'llsandJ nine hundred and four 
pol!nlb. 

The whole of a Sllm is written ill this malllle", 
by each boy in the class; it is afterwards inspect­
~d b~ the monitor and frequently by the master; 
and it is a method, ill particular, well adapted til 
facilitate the progTess of the scholars in the ele­
nlelltary parts of arithmetic. 

'Its g~ood effccts ar~ deducible from principle, 
as \Yell as practice. For youth to he conversant 
in arillimetic, it i~ needful that the most frequent 
"l'llIbinations of fig'ures, which occur in the 
tir~t fot1\' rille;;, should be familar totheir memory. 
Sn\\', the[requtJll rrcurrin,!.?,' or one iei(a, ifsim­
pIe and definile, is ... lone suflicient to impress it 
• ,:1 the lllL-lllor.\, Yi-ithout setting dO\tl1 to learn it 
:\;, a t:l-k ; and. in tk~ l1iethO'd of tntiol1 jnst des­
(! ih d, ('Ycr,' boy is (,t;:ignl to repeat it, at least 
: I', I,'l', 1·\ i'"[ the illlF1C ~ion it makes on his 
t11ind, ";It i: listening to Li'i monitor's ,'oice, and 
the l'( !J,_,tititlll IIf tlut i'liPi .",<011 when writing it 
0;1 (li~' "ldll' \Vhen a ('Ci ,,:ill quota ot sunls al'e 
done, the cla~s beg'ills <:nc\\: and thus repeti­
t illn 'i ~'Iadl y S 1;('('\'Ctl c~ll' 11 I i. (, ,', till practice se­
lUi l'~ IIlljHOyement, and l'e:!(:ycS boys indivi­
'llialh into other '::a"~(:", and ~npel:~or fHles. 

",heft-



Chaqlie ecolier uoit ecrire ains! toute lit somllle': 
Ie sous-preceptenr la revise ensuite,; ,ett;ouveut Ie 
maitre lui~'m~me. C'est une methode qui Ole 

paroit eminemment 'utile et propre a .faciliter 
l'etJ.lde des premiel'i clemens de l'arithmeli(jl:lt'. 

Quelques r~flexions peuvellt faire sentir lit 
boute de cette methode dont I'experience m'll 
fait cOilllaltre I'excellence. 

" Pour que la jeunesse fasse 'des progres dans 
I'ill'ithmelique, il faut que les combinaisons de­
ehiffres, qlli laie presentent Ie plus souvent danS" 
les ,quatre premieres regles, Irur deviennent tres 
familieres. Or Ie retour frequent d'une me me ' 
Wee; suffit pour la gra.ver dans la memoire, sallR 

que l'-ecolier soit oblig-e de s'en faire une etude, 
de I'apprendre comllIe une le~on: et dans la 
methode que je viens de dccl'il'e, chaque ecoli('r 
e,st oblige de s'en oecuper au nwin5 uelJx ilii; • 
d~ubord par I'impression qU'elie lui fult d,1Il5!'C:j­
pr~t, lorsqu'il cnle-nd ,la voix on sOlls-pr(.ccpleur ; 
en second lipu par Ill. n~peljtioll dc ceUe IlIfUle' 
il\lptession, lorsqu'il cent sur wn ardoise ce qu'it 
a -chtendu. Quand- la classe a fin i un C(' l'tai II 
Hombr.e de sommes, elle en recommence de IIOll-' 

velles i et les somme-s se suecedant aillsi les Un€8 

aux atitres, ne peuvent qu'excilel' J'aUcntion ues 
~oliers,; jusqu'a ce qu'its aient acquis assez de 

pratique 
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when each boy has a suitable prize,. which our 
established phin appropriates to the occasion. 

::\1 ultiplication is easily attained hy this me­
thod' and the USe which is made of the M!J,lti­
plication table in g'elleral, as an auxiliary to the 
memory in acquiring this rule, is a cogent rca­
Son in favo"r of the method I sugg'est to publie 
notice. 

In the instanee of dictating the figures 27,935, 
and any other variations after the same example, 
the scholars, by writing, acquire a thorough 
knowledge of Numeration, expressed both in 
words and figures; without paying any attention 
to it as a separate rule. In fact, Numeration is 
most effectually learned by the scholaT8 in my 
institution, not from the study, but by the prac­
tice of it; and I may add, almost everj other 
branch of khowledg.e, taught in the different 
classes, is acquired in the same easy an'd expe"­
ditious way. 

Thl~ buys vie with each other in writing their 
sums neatly Oil the slate, and their practice and 
improvemC'llt in writing is greatly increased by 
this means. 

Before the introduction of this method, I had· 
found it needful to employ the senior boys M 

teach~rs of arithmetic : and, when their improve­
ment In the lower rules was desirable' a more 
h0110!'nble alld efficafiou'l mode could' 110t be 

adopted; 
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p'iatique, pour pouvoir monter a. des classes l'tH~ 
haute!! et etudier d'autres regles. 

On apprend facilemerit la multiplication par 
cette methode, et I'usage que Pon fait dans les 
a?tres ecoles de la table de mUltiplication pour 
alder a la memoire, est une raison de plus a l'ap­
pui dela methode que je sug~;ere. 

Dans J'exemple que j'ai cite; qui est de dicter 
les chitfres 27,935 OU tout autre !i()mbre, les 
ecoliers en ecrivant acquierent une parf'aite con­
naiSIJance de la numera:tion) exprimee en mots ou 
en chitfres, sans lui porter ancnne, autre. atten~ 
tion comme une regie separl(e. Dan! Ie fait, 
les ceoliel's dans mon institution apprennent la 
ilUmeration plus efficacement par la pratique 
que par I'etude: et je puis ajouter qu'il en est 
ainsi des aulres ditferentes branches d'el1seigne­
ment. Les ecoliers cherchent a. se surpasser les 
nns les autres en ecrivant leurs regles, du 
mieux qu'illeut est possible; ce (lui ne peut que 
res perfectiQnner dans I'art d'ecrire. 

Avant l'iRtrodlictioh' de la metilode, que jL' 
decris, je trouva:is necessaire" d'entployer les an­
ciens ecoliers pOllr montrer I'arilhmctique aux 
autres; et aussi longtems qu'ils n'ctaient pas 
assez avances pour posseder parfaitement leur& 
premiere!! regIes, il me semblait que je ne pou­
vais me servir d'un moyen pius honorable IJour eux 
et plus propre a les exciter a I'etude. Maislors~ 
que leurs progres etaient teIs, qu'ils n'avaient 

G plus 
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a.dopted; but when proficiency was such as 
rendered it needless, it was time not so usefully 
employed as it might be. This I saw with 
regret, and have the pleasure of seeing the diffi­
culty removed by this improvement. 

It must be obvi'ous, that if a boy had studied 
and attained a quickness in additioll, and was to 
repeat it before me, ill the usual way, to show 
his improvement, the key to the preceding sum 
comprises the substance of what he would ex­
press; and if I were totaI\.e a scholar, unacquaint­
ed ,,-ith arithmetic, and show him minutely how 
he was to work the sum, the key contains- not 
.)nly the substance of what I should express, but 
;d~() the same of any other teacher in like case. 

By this means, any boy of eight years old, 
\, ho can barely read writing, and numerate well~ 
i~. by means of the guide containing the sums, 
and tlte key thereto, qualified to teach the first 
fOllr rules of arithmetic, simple and compound, 
if the t.·y i~ correct, with as much accuracy as 
mathcl/:alicians who may hayc kept school for 
1\;('lll) },'<J.rs 

Perhaps it is not reasonable to expect much 
inveution and intellectual exertion from boys, 
wh;'(~ t"icrits 81'e yet in embryo; but, when the 
En~ !<; d',w:n, tbey C;JH abide by it. Hoys, in" 
gTlll" , aI, al'e e:'(;Lllent agents, in whatever they 
are l qld to; and, i -I this case, nothing is left to 

their. 
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plus besoin de ·Ies ctudier, j 'ai vu avec reivl'~t 
que Ie terns de ces ecotiers n 'elai,t- pas aussi . utlle­
mel;t employe qU'il aurait pu I'etre a d'alltres 
etudes. J 'ai Ie plaisi.. de voir disparaitre cet 
i~convenient dans mon nouveau plan d'educa­
tion, 

. II est clair que, si un enfant a ctudie, et qu'jl 
ait acquis un certain dcgre de facilite dans I'ad­
dition, qu'illa repete devant moi dans la maniere 
ordinaire pour montrer quels' sont ses progTcs ; 
Ie livre qui conti-ent Ie resultat des sommes com­
prend en substance tout ce qu'il peut me dire de 
l>addition. Et si je prends un enfant, qui n:'en­
ten de nullement l'arithmetique, pour lui montrer 
en detail comment il doit additioner des nom bres, 
Ie livre des resultatg contient en substance non 
seulement tout ce que je potirrai lui en dire, 
mais encore tout ce qu'un autre maitre lui pour­
fa dire. Ainsi un enfant de,Imit ans, pourvu 
qu'i} puisse lire les valeurs ecrites en chiffl'es, a. 
I'aide des deux livres dans Ics'quets sont ecrits les 
donnees et les resultats,peut ense~gner les quatre 
premieres rcgles de I'arithmetique avec autant 
d 'exactitud-e, que Ie ferait un preccpteUl', qui 
aurait tenu une ecole de puis vingt ans. 

II n'e'~t peu-t-etre pas nIisonna'ble d'exigcr beau­
coup d'inventio'n et de jugement de la part des 
enfans, dont les talens ne sont pas encore de­
velo'ppes. Mais. qu~nd une fois. on leur a tr~c~ Ia 
route ils sont en etat de fa SUlvre, En general 
tes~fails- montreilt heaucoup de facilite dans 

G 2 tout 
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their discretion, and they cannot ert, without 
they go to sleep, or do it for the purpose. 

Here is a positive certainty to the teacher, that 
every boy in the class is emploYM, and detection 
follows a disposition to idleness as soon as it exist8-j 
that none sit idle while others are waitinf{ the 
master's partial instructions; and that three times 
the usual quota of sums are done and repeated 
by every boy. 

Some examples of sums, in the succeeding 
classes, are added -I propose soon to pUbJi8h 
a collection of lIums, with appropriate keys, for 
the use of schools. 

BX..4JIPLES. 

639 11 11-
237 16 9! 4 
482 10 8L 

4 
118 9 l~ 
638 17 71 

. 4 

2117 6 

land t make %, and t makes ld. and .1 make 
) 3 J I k ell 4 :t, all '2 rna e ~set down L under the 
farthings, and carry 2 to the next. 4 

PENCE. 

7 and 8 make 15, and 9 make 24, and 1 makft 
25 
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.tout ce qui n'est pas au-dessus de leurs forces; 
et dans ce cas-d, on ne laisse rien a leur discre­
tion, et iis ne peuvent se troOlper, a moin!! qu'ils 
ne veuillent dormir, ou qu'ils ne Ie fassent a. 
dessein. 

De plus Ie prccepteur est assure que chague 
ecolier est sans cesse occupe: qu'il decouvrira 
sur Ie champ celui qui aura la moindre disposi­
tion a la paresse: que personne ne reste oisif, 
tandis qu'il donne des instructions a quelques 
uns d'entr'eux: et que chacun d'eux fait e~ 
repete trois fois Ie nombre de iommes, qu'il 
ferait dans I'usage ordinaire. 

Apres I'addition simple, on en vient a l'addi, 
tion CORlpOice. . 

EXElJlPLES. 

£639 11 It 
237 16 9i 
482 10 8f 
lIS 9 10k 
63S 17 7i 

£2117 6 ].1 
4 

fARTHINGS. 

1. et .1 font -43 et? font Id. et·1 font 114 d. et 
4- 2 ' ' '' .• t font 2!d.-je pose ± sous les farthings et Je 

retieolJ 2 pour les deniers. 

DENJERS. 

7 et. S font 15, et 9 font 2i, et 1 font ~5J et 
G 3 '. 10 



25, and 10 make 3;), and 2 I carry make 81. 
37 pence are 3 shillings and I penny-set down 
I under the pence, and carry 3 to the next. 

SHILLINGS. 

7 and 9 make 16, and6 make 22, and 1 makes 
23, and 10 make 33, and 10 make 43, ~nd 10 
make 53, and 10 make 63, and 3 I carry make 66. 
ri6 shillings are 3 pounds 6 shillings-set down 
6 under the shillings dnd carry 3 to the next. 

POUNDS, FIRST COLUMN. 

8 and 8 make 16, and 2 make 18, and 7 make 
25, and 9 make 34, and 3 I carry make 37-set 
down, under the 8, and carry 3 to the next. 

SECOND COLUMN. 

:i and 1 make 4, and 8 make 12, and 3 make 
}:), and 3 make lR, and 3 I carry make 21-se~ 
down 1 under the 3, and carry 2 to the next. 

THIRD COLUMN. 

6 and 1 make 7, and 4 make 11, an~ 2 make 
13, and 6 make 19, aU(~ 2 I carry make 21-se~ 
down 21. . 

'rotal in fig'ures, £2117l. 6s. lid. 

Total, in words, two thousand one hundred 
and seventeen pounds, six shillings, and one 
penny farthing. 

SFBTRACTION. 
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to font 35, et 2 de retenus font 37. 37 deniers 
font 3 chelins et 1 denier--:ie pose I sous les 
deniers, et je retiel)s 3 pour les chelin.s. 

CHELINS. 

7 et 9 font J 6, et 6 font 22, ct 1 font 23, et 
10 font 33. et 10 font 43, et 10 font 53, et 10 
font 63, et 3 de retenus fO.nt .66. 66 chelins font 
3 louis, 6 chelins-. je pose 6 sous les chelins,. et 
je retiens 3 pour les louis. 

LOUIS, PREj\JIERE COLONNE. 

8 et 8 font 16, et 2 font 18, et 7 font 25, et 
9 font 34, et .3 de retenus font 37~-je pose 7 
sous Ie 8 et je retiens 3 pour la colonne sui .. 
van.te. 

SECONDE COLO NNE 

3 et 1 font 4, et 8 font ]2, et 3 font 15 ct 3 
font 18, et 3 de retenus font21,-Je pose I sous 
le 3 et je retiens ~. 

TROISIEME COLONNE. 

6 et 1 font 7, et 4 font I J, et 2 font 13, et 6 
font 19, et 2 de retenus font 21,-je pose 21. 

Total, en chiffres. £2,1l7 6 If. 

Total, en mots, <:leux mille cent dix-sept louis. 
!lix c\1.elins, un denier et un quart. 

G 4 SO US TR.A.CTION. 
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E UBTR.ACTION. 

67843789 
16754899 

51088890 

Take 9 from 9,0 rernains--9frorn 8 I cannot: 
borrow 10 and say, 9 from 18 and 9 remain­
carry I to the 8 is 9-9 from 7 I cannot; bor­
row 10 and say, 9 from 17 and 8 rlmain-carry 
1 to the 4 is 5-5 from 3 I cannot; borrow 10 
and say, 5 from 13 and 8 remain-carry I to the 
5 is 6-6 fr,Om 4 I cannot: borrow 10 and sq,y 
6 fr.om 14 and 8 remain-carry I to the 7 is s..:.. 
8 from 8andOremains-6 from 7 and 1 rel)'lain9-
1 from 6 and 5 remain. 

Remainder, in figures, 51088890. 

Remainder, in words, frfty-OD~ milliOl~ eighty_ 
eight thousand, eight hundred and ninety. 

£167 13 Ii 
39 17 9:} 

£127 15 3t 

FARTHINGS. 

Take t from i l cannot; bOlTOW Id. and 
"a y t froJll I! and t remaini--carry I to the pence. 

,ENCE 
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SOUS.TR4,CTION. 

67843789 
16754899 

5108~90 

Otez 9 de 9, reste 0-9. de 8 j je ne Ie puis, 
j'emprunte lO, et je dis, 9 de 18, reste 9-'-je 
po~ I au 8, ce quifait 9-9 de 7,je ne Ie puis; 
j'emprunte 10, et je dis, 9 de 17, reste 8-je port{ 
J au 4, ce qui fuit 5-5 de 3, je ne Ie puis i 
j'emprunte lO, et je dis, 5 de 13. reste 8-j( 
porte 1 au 5, ce qui fait 6-6 de 4, je ne Ie puis; 
j'emprunte 10, et je dis, 6 dli 14, reste 8-j 
porte l au 7, ce qJli. fait 8-8 de 8, reste O-='; 
de 7, reste-l de 6, reste 5. 

Ditferen.ce, en ~hitfres, 51,088,890. 

Ditf~rence. en mots, cinquante-et-un million~ 
qu~tre-vingt-huit mille, huit cent quatre-vingHli. 

£167 13 ]1. 
39 17 91 

£127 15 31: 

Fj.RTHINGS. 

Otez ~ de i. je Be Ie puis: j'ernpfunte Idet 
tiis ~ de J!d, reste t-je porte J aUK oeniers 

DENR!!, 
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PE~rE. 

1 I carry to the 9 is 10-10 from 1 I cannot; 
borrow 12 and say, 10 from 1.'3 and 3 remain­
carry 1 tothe shit'lings. 

SHILLINGS. 

1 I carry to the 17 is 18-18 from 13 I can-
110t; borrow 20 and say, J8 from 33 and 15 re­
mlin-carry 1 to the pounds. 

POUNDS. 

J I carry to the 9 is 10-10 from 7 I cannot; 
lOrrow 10 and say, 10 from 17 and 7 remain­
larry 1 to the 3 is rl-4 from 6 and 2 remain­
lring down the 1. 

Remainder, in figures, I27l. 155. 31d. 

Remainder, in words, one hun4red and twcn­
:.scven pounds, fifteen shillings, and threepence 
l;~1I1)elll1y. 

.'UT[,TI P{'[CJTION. 
6789748 

1 '2 

8l;i76976 

12lim('~ S are 96-~et down 6 and carrv 9. 
ltimes>1 are 48, and 9 I carried make .Y7-7 
ad carry 5. 12 times 7 are 84, and;) I carried 
nke 89-9 and carry 8. 12 times 9 arc 108 
a;l 8 I carried make 116-6 and carry 1 I. 12 
ties 8 are 96 ; and 11 I carried make 107-7 

and 



DENIERS. 

I queje porte a. 9, font 10-10 de .1, je ne Je 
puis: j'emprunte 12, et dis, 10 de 13, reste 3-
je porte 1 aux ehelins. 

CHELINS. 

I que je porte a. 17~ fait ].8-18 de 13, je ne 
Ie puis: j'emprunte 20 cht'lin~ et dis, 18 de 3S,. 
peste I3-je porte 1 aux lou.is. 

LOU~S. 

l q'ue je porte a 9 fait 10-10 de 7, je ne Ie 
puis; j' empru nte 10 et dis, 10 de 17, reste 7...,. 
Je porte I au 3, ce qui fait 4...-4 de 6, reste 2-
je descends Ie 1. 

Difference, en chiffres £ 127 15 3f 

Difference, en mots, cent vingt-sept louis, 
quinze ebelins, trois deniers .et demi. 

JlIULTIPLICATION. 

6789748 
l~ 

8147691.6, 

1~~ fois 8 font 96-je pose 6 et retiens 9. 12 
fois 4 font 48, et 9 de relenus font 57-je pose 7 
ct retiens 5. 12 fois 7 font 84, et 5 de rctenus, 
fOf.1t 89-je pose 9 et retiens 8: 12 fois 9 font 
108, et S de reteuus, font 116-Jepose 6 et re­
tiens II. 12 fois 8 (ont 96, et II de retenu~, font 

107 
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and carry 10. 12 times 7 are 84, and JO I car­
ried make 94--4 and carry 9. 12 times 6 are 
7tt, and 9 I carried make BI-set down 81. 

Total, in figures, 81416976. 

Total, in wordi, eighty-one million, four 
hundred and seventy-six thoU5and, nine hund­
red and seventy-six. 

£6732 16 Iii 
12 

80794 3 3 

'FARTHINGS. 

]:2 times I are 12-12 fdfthings are 3d. tarry 3 
to the pence. 

PE!fC~. 

12 times II are 132, and 3 I carried make 135 
-135d. are lIs.3d.-iet down 3 uder the 
pence and carry II to the shillings. 

SHILLINGS. 

12 time!! 16 are 192, and 11 I carried make 
203-2035. are 101. 3s. set down 3 under the 
"hillings and carry 10 to tbe pounds. 

POUNDS. 
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J07-jepose 7 et retiens 10. 12 fois 7 font M. 
et 10 de retenus, font 94-je pose 4 et retiens 9. 
12 fois 6 font 72, ~t 9 de retenus, ront 81 .... je 
pose 81. 

. Total .. en chitrres, 81,476,976. 

Total, en motl quatre-vingt-un millions .. qUlltre 
cent soixantG-aeize mille, neuf cent soinnte-seize 

.£6782 16 I Ii 
12 

£80794 3 3 

FAItTHINGS. 

12 fois 1 font 12-11 farthiPgs mnt 3d.-je 
,orte 3 aUK deniers. 

DENI.ERs. 

12 fois 11 font 182, et a que j~app()rteJ font 
136-135 deniers font lis. 3d.~je pose 3 sOllS 
lea deniers, et je porte n avec les chelins. 

CBELINS. 

12 fois 16 font 192, et U que j'apporte font 
203-203 chelins font ,£;1O 3s.-je pose 3 sou@ 
les chelins etje retiens JO pour les louis. 
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r'onms. 

1:2 ll.IIl'S '2 are 24-> and 10 I carried make :H-­
.1 and carry 3 to the next. 12 times 3 arc 36 
and 3 I carried make 39-9 and carry 3. 12 
times 7 arc S!> arrd 3 I carried make 87-7 and 
carry 8. 12 times 6 are 7'2, and 8 I carried 
malic SO-sct dowll HO. 

Total. in figure-i) 80794/. 3s .. '3d. 
Total, in words ~ighty thousand> seven hun­

dred and ninety-four pounds) three shillings and 
f,hree pence. 

DwislO.;I.". 

12)87832t()s 

731937~2-4 

1~~ in S~, i times, and 3 over I carry to the 8 
make 38. 12 ill 38, 3.times> and 2 over I carry 
1,0 the :3 make 'Z:L ~ 12 ill 23, once and 11 ove:}" 
1 ca,'rytothe2make 112. 1~2in112 '9 timeg .. - ~-' 

and 4- over I carry to the 4- make 44-. 12 in 44, 
.~ limes, and 8 -lIr.:!' I carry to' tlfe 6 make 86. 
f'2 in 86, 7 times, and 2'0'.('" I carry to tbe 8 
r' ak~ ~~;. 12 ill io) tv,'icc and four over. 

Product, in figu!e·;, 7-3l9372--=-and 4- ove ... 

Pl(·du~t, in w('nb, seven millioll, three hun­
dred 
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LOUIS. 

12 fois 2 font 24, ct "j 0 de retenus font 34-
je pose 4 et retiens 3. I? fois 3 font 36, et 3 de 
retenus font 397"-je pose 9 et retiens 3. 12 fois 
7 font 84, et ~tde retenus font 87-je pose 7 et 
retiens 8. 12 fois 6 font 72L et 8 de retenu6 font 
8O-je po@e 80. 

-, 
T·otal, en ehiffl'es, £80,794 3 3. 

Total, en mots, quatre-vingt mille, sept cent 
quatre-vingt-quatorze l@uis, trois chelins: troi'!· 
deniers. 

D1YISION. 

12,8783246S' 

7319372-4 

12 en S7, 7 fois et 3 de plus que .Ie porte au 
S pour faire 38. 12 cn 3 .... 3 fois et 2 de p1us: 
que je porte au 3 pour faire 23-12 en 2,), I 
fois et It de plus, que je porte au 2 P,'i)!' r,irl' 
112-12 en 112, 9 fois ct 4: de plus, qlic jc [,orle 
a-u 4 pour faire 44-12 en 4t-, 3 fois-ct & de plus 
que je porte au 6 pour fai"ft~ 86-12 en St), 7 
fois et 2 de plus que jc porte au 8 pour faire 2S 
-12 en 28, 2· fois et 4 de' reste. 

Quotient, en chiffrc3, 7.3J:1 .. -;'i8-d 4 de pIllS. 
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tired and nineteen thousand, three hundred and 
seventy-two-and four over. 

£12)637 ]4 ]1. 
4 

53 2 IO-li over. 

POUNDS. 

12 in 6 I cannot; but 12 in 63-5 times and 
3 over. 12 in 37-3 times, and lover I carry 
to the shillings. 

SHILLINGS. 

-4l. over I carried to the 14s. make S4il. ]2 in 
in 34 twice, alld lOs. over I carry to the pence. 

P"ENtE. 

lOs. over I carried to the 10. make 121 pence. 
12 in 121 10 times, and 1d. O'fer I carry t-o the 
farthings. 

FAR'l'HINGS. 

l(\. over I carry tothe t make 5 farthings. l~ 
in 5, I cannot-tt over. 

Product, in figures, 53l. 2s. 1Od.-It over . 

. P~·oduct, in words, fifty-three pounds,. tWQ 

,bllllllgs and ten-pence-five farthings over. 
Every 
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Qtibtient~ en mots, sept milliOIl!l~ trois cent 
aix-neuf milleJ trois eent soixante-et-dollze et 
quatre de pIns. 

12)£637 14 } 1.. 
4 

53 2 -io-J-! 

12 en 6 lie se peut; mais 12 en 63, Ii fois ct 
3 de plu's..;.o.;12 en 37J 3 fois et I de plus:, que je 
porte aux ehelins. 

CHELINS'. 

. I louis de plus q'ue j'app'orte mIX 14 chelins font 
348,-12 en 34, 2 fois et lOs. de plus que je 
porte aux deniers. 

DEN1ERS'. 

lOs. de ph1s que j'apporte ald. {-ont 121d.-
12 e'n 121, 10 fois et 1 de plus~ que je porte aux 
farthings'. 

FARTHINGS. 

Id. de plu's que j'ap'potte ai fonf 5 farthings, 
~12 en 5- ne se peut,-" reste Ii de plus. 

Qll"Oth~nt~en chiffresJ £53 2 lO-ii de plus:. 

Quotient, en mots, cinquante-trois louis, deux 
thelins, dix deniers-cinq farthings de plus 

H ' Chaqne 



II-i 

Every rule in arithmetic is usually COi)sill,lI'O 
ft.S a study appointed for a seperate class. (Sep­
table of cJa~se9, mentioned page 80.) The oh­
ject of the boys in each class is to study only that 
rule or lesson appointed fOT them; and, "hat­
ever number of boys there may be in any 011(: 

class, whether ten, fifty, €'or five hundred, the 
trouble of tuition is not at all increased by the 
addition of numbers. The inspection of the 
sums or spelling written eq the slate is more, and 
the number of inspecting boys is greater in pro­
portion. By the method of arithmetic just de~-' 
cribed, every boy in each class is told by the 
teacher all he is to do; and his sole business is 
to do it, so often as to become quite familiar witli 
it. In the succeeding method, the boy's busines& 
i5 to do every thing without instruction. 

Each arit111ueticaI class is called out, according 
to the li~t, in companies of twelve. To each 
da.~s is allotted a proper sum, according to the 
rule they are in. This sum is written on a card. 
"ilh ink: or on a board, with· chalk. The 
twelve boys stand round the sum they are to 
work: and the board, on which the !lum is, is 
suspt'nded from the wall. The teacher is pro­
lid,-d ,,,ith a key to the sum, silirilar to thoeebe-
1'.1,re ~le.scril)ed. Each semicil:c1e has its insignia 
qt lllcnt, L\:(". and each boy gIves precedence to' 
any other '!o)" who excels him in performing;his 
]."'0\1.' '1 he teacher then requires the first boy 
t,) add t~I(" first column, if in Addition; or to. 
'~Hdtiply the first figure, ifin Multiplication. He is 

to. 
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Chaque regie d'arithmetiqiIe fait l'etude d'urie 
dasse separee L'objet des eculiers dans chao. 
cune de ces classes est d'etudier seulement la 
regIe oli la le~on, qU'OD lui prescrit: et quel que 
soit Ie nombre des ecoliers d'une classe, qu'il soit 
de dix, cinquante ou cinq cens, Ie prccepteur n'a 
pas -plus de trouble pour enseigner plutot nil 
grand nombre qu'un petit. II y a seulement plu~ 
de sommes a inspecter; et Ie Hombre de ceux qu.i 
les inspectent, doit ~tre augmente en proportion. 
Par la methode que nous venQns de decrire, 
chaque enfant dans chaque classe apprend du 
sous-precepteur ce qu'il dott faire: et son selll 
objet eit de faire Ie devoir qui lui est prescrit, de 
Ie repeter aisez sOuvent pOUl' qu'il lui devienne 
familier. Dans la methode qui suit, I'enfant fait 
tout sans qu'on lui dicte rien. 

On appelle cbaq.ue classe d;arithmetique, sui~ 
vant la liste, par sous-divisions de douze .. On as­
signe a chaque clas~e, une regIe qui convient ~ 
son Hombre. On ecrit ceUe regie sur un carton 
avec de l'cncre, 011 sur une planche avec de !a 
craye. Les douze ecoliers se tiennellt antou!" tIll 

carton ou de la planchE'; et Ie Sous-pl'eCepteuf 
tient dans sa main Ie livre de resultats, dont. nou" 
avons parle ci· dessus. Chaque demi-cerclc .~ ~t'." 
marques d'honneur; ct chnque ecolier descend 
au-dessol1s tie cell1i qui a mieux repondu que JIi;. 
Le 8QUs-precepteur demande alGI''' au pr.em:::-::­
ecolier d'additioner Ja premll~re co!onne, .51 c'est 
dans I'addition, ou de multiplier Ie premier C;J if­
fre~ si -c'eEt dans la multiplication, L'ecolier dOL!; 

. H'2 rC~)\.'!ll~re 
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t('1 do this aloud extempore, without any prC' 
vious knowledge of the sum. or assistance from 
his teacher in performing it. If h~ mistakes, it 
is not the monitor's business to rectify the mis­
take, but the next boy is to try if he can do it; 
and if none of the twelve can answer right, it 
must be done by the monitor. 'Vhen many 
mistakes in a whole class occur, such boys must 
practise more in the methods first described, be­
fore they are tried this way. The former me­
thod affords an easy introduction to this. The 
same adyantag·e is possessed by both, that neither 
teacher nor learner can be idle. Our system of 
emulation enables me to combine encouragement 
and reward with it, in a manner mOl'ethan usual 
in schools where this is practised. The last me­
thod being such as is usually taught in some 
schools, it requires a boy of superior abilities to 
teach those who are inferior to himself in pro­
ficiency. The improvement I have made is by 
introducing the key, which reduces it to a mere 
system of reading on the monitor's part. If the 
ho) s repeat the sum, extempore, naming the to­
I,d, according to the kPy in the teacher's hand. 
they are correct; if their account differs the 
lIlollitor immediately detects the error, wh~n it 
kcomes the business of the next boy in the class 
to cnrr2ct it. Onthis plan, an.!! boy who can 
T,eau, C~1l/ leach; and the inferior hoys may do 
t 11C Will'!\. uSllalJy dune by the teachers, in the 
ronllllOIi mode; for a boy who can read, can 
l,'alh, ALTIIOL'GH liE K:-;OWS NOTHING ABOUT IT' 

" :l(I, ill teaching·, will imperceptibly a€quile th~ 
knowledge 
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repondre haut. sur Ie champ, sans savoir aU'pa­
ravant ce qu'on devait lui demander, et sans aide 
de la part du sous-preeepteur. S'il se trompe, 
ce n'est pas au sous-precepteur a rectifier son 
erreur; mais a l'ecolier suivant, et ainsi de suite: 
et Sf aucun des douze nepeut reponure juste, 
c'est alors au soui-preceptel1r de Ie faire. Lors­
que toute une dasse fait wuvent des fautes, les 
ecoliers les plus sujets aces fautes, doivcnt pra­
tiquer par Ia methode dont nous avons deja parle, 
avant d'en venir a celIe-ci. Car Ia premiere 
sert d'introduction a la seconde, et toutes deux 
ont cet avantage que Ie sous-precepteur et l'eco­
lier ne peuvent demeurer oisifs. Mon syst@me 
d'cmulation me met plus en ~tat d'encourager 
et de recompenser les enfans, que celui dont on 
se sert dans Ies autres ecoles,ou it faut un ecolier 
d'un merite superieur pour enseigner aux autres. 
Mais en introduisant te livre de resultat, Ie sous­
precepteur n'a d'autre chose a faire que de lire 
ce resuItat, pour connaitre si I'cnfant a repondu 
j uste ou non. Dans ce plan. tout ecolier qui 
sait lire peut enseigner; et ceux, doot la capa­
cite est inferieure a celie des autres peuvent faire 
Ja m@me chose que Ie sous-precepteur; et cn en­
seignant, il acquiert ioseosiblement des conoais­
sances, qu'il n'avait pas anparavant. 

II y a une au~re ~aniere d~ jug~r ~es p,rogres 
qu'ont faits les ecoher~, aprcs avolr ctudle selon 

11 3 les 
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knowledge he is destitute of, when lIC begins to 
trach, by reading. '. . 

There is yet another way of trymg the proficl­
ency of the scholars, after they have been used to 
both the preceding methods of tuition: the 
teacher places each boy in a situation where he 
cannot copy from, or be assisted by, any other, 
,\ ho has the same task to perform. He gives him a 

. ~llm, according to the rule he i~ in, and requires 
him to make a 'kev to the sum, in a correct man­
ner. If he can do this readily, a number of 
times, it is a prQof that he is conversant with 
the rule he is in : and when practice has deeply 
imprl'~~cd. it on hi~ memory, he may advance to 
another rule. The first class, or combination of 
figun's, is examined the same way. The tables 
ill Addition are vrritten on the slate, without the 
amount, titus: 6 and 6 are-the boy \\"ho is ex­
amined, is required to add the amount-12. If 
he can do·this, with eycr)" combination of figures 
in the Addition and other tabIPs, he is then fit 
for ciphering. By the old methud of teaching' 
arithmetic, there is usually a great consumption 
of printed books of arithmetic; the new method 
almost entirely sllpersedes them. The same 
economy applies to another expensive article of 
lOl1sumption in schools, ciphering books; i.1 
which the scholars usually write down all the 
sums they d? ~I~e expeditious progre~s they 
make, both III wrIlmg' and accounts, is so great 
they. need only ~ommit to writing a very short 
i::pCClnLen of theIr' sums, for the satisfaction of 
their parents; and even that is not absolutely 

needful. 
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.tf~S methodes dont nous venons de parler. Le 
sous-precepteur place chaque enfant dans un en­
droit ou il ne peut copier un autre, qui a Ie m&me 
devoil' que lui, et dout il ne peut tjrer aucun aide. 
Illui donne une regIe, et exige qu'illui en donne 
Ie resultat d'une maniere correcte. S'il Ie peut 
faire Stlr Ie champ un certain nOiUbre de fois, 
c'est une preuve qu'il possede a fonds ce qU'on 
montre dans sa classe, et il doit monter dans une 
autre. II en est de m@me dans]a premiere classe, 
ou la combinaisoll des chitfres. Les sommes- a 
additionn~r sont ecrites sur I'ardoise, et non Ie 
montant: par exemple, 6 et 6 font-- ]'ecolier 
qu'on examine doit donner Ie montant-12. S'il 
repond sur Ie champ, et qu'il connaisse les autres 
c0mbinaisons des chiffres, it est en etat de chiffrer. 
L'ancienne methode d'enseigner l'arithmetique 
exige OI;dinairement nne grande consommation 
de livres d'arithmetique imprimes: mais dans la 
nouvelle methode il n'en est pas du tout de besoin~ 
La m~me economie a lieu pour un autre article 
d'une grande consommation; ce sont des cahiers 
dans lesquels les enfans ecrivent les regles, <}u'ils 
ont a fa ire. Mais ici les progrcs sont si rap ides 
qu'ils n'ont besoin d'ecrire que quelques cxemples 
pour la satisfaction de leurs parens; et mi'?me ils 
peuvent absolument s'en passer. En maniant 
bien leurs crayons ils acquierent presque la mem~ 
f~cilite a ecrire, qu'en se servant de plume. 

INSPECTION. 
H4 
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needful. By using their pencils well, they a.c,. 
quire an equal facility in the use of their pens. 

INSPECTION. 

Having detailed a method of tuition for the se· 
\'('ral classes, it will be obviolls, that~ on the 
admission of boys into the school, they should be 
classed according to their proficiency. Those 
who have not learnt their letLers will be placed 
in the A, B, C, class; those who know aU 
their ietters, but do not know how to combine 
them, are placed in the two-letter class. Such 
as can spell in two letters, but not in three, arc 
placed in the three ldter class; the four and 
tive-letter classes arc org-anized, and receive ad~ 
ditions, on the same principle. After this it is 
considered, boys should read for the improve...; 
ment of their minds; and are classed according­
ly, in the Testament or Bible. The arithmetic 
classes are constituted in the same manner. 
Each hoy should be examined before he is class­
ed. The lessons for every class being determin­
ed on, and the name of each class, desci'iptive 
of the lessons learnt by it ; no other lessons can 
be taught to each class than those appointed for 
it. Boys should be removed from one class to 
another, as soon as they are proficient in that to 
which ~hey belong'. Thus, a boy in the A, B, 
C, ha"lIlg learnt to di~tinguish all his letters 
~honld be removed to the next, or monosyllable 
~: las,.; of two letters; and when he is proficient 
;:1 that he should be removed higher, and so on. 
As 1 he scholars are all arranged in different 

classes, 
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INSPECTION. 

Apres avoir detailJe la 'maniere d'enseig'nel', ii 
est clair que, lorsqu'on admet des ecoliers uans 
une ecole, il faut lei placer suivant leur degrc ue 
connaissances. Ceux qui ne connaissent pas en­
core leurs lettres, doivent etre mis dans la c1asse 
de l' A. B. C. Ceux qui les connaiss~nt, mais qui 
ne sont pas en etat de les combinel', sont mis 
dans la classe ou I'on apprend deux lettr~s: 
ceule qui en epellent deux, sont mis dans la c1asse 
ou l'on en epelle trois, et ainsi de suite. Lors­
qu'ils savent epeller, on les fait lire soit dans Ie 
testament, la bible. ou tout autre livre propre a. 
cultiver leur esprit. II en est de m~me pour 

·I'arithmctique. Chaque c1asse ayant UH certain 
nombre tie le~ons, qu'on lui assigne, et qui lui 
~onviennent, on ne doit point lui en enseigner 
d'autres. Un ecolier rnontera dans une cla~se 
superiellfe, aussitOt qu'ii sera en etat de ie faire. 
Ainsi un enfant de I·A. B. C apres avoir appris 
a distinguer ses jettl'es, montera dans Ia cJas;;e ou 
}'on epelle deux lettres: ainsi de suilt,. Comme 
les ecoliers ont chacun leur rang dans leur c1asse: 
com me plusicurs d'entr'eux font beaucoup de 
progres par ces methodes exp~ditives d'enseigne­
mens: comme il ne peuvent etudier rien autre 
chose que ce qu'on enseigne dans la classe ou its. 
~ont: qu'ils ne pouvent se transporter eux-memes 

. dans 



classes, many of them will soon make lit profici­
ent'r, by these expeditious modes of teaching, 
:<t,d: as they cannot learn more -than what is ap­
"Ju.~lted for the class-cannot {'{'move themselve.s 
, -11"1' can their monitors remove' them-they 
:nl'st remain where they are, losing time, and 
r."king' no progress, unless the system of inspec. 
lUll l am about to describe prevented the evil. 
\, monitor if; appointed as inspector-general of 
"((.ling: he keeps a list of every class of read~ 

m:;' in the school. 'Yhellever a new scholar 
. ·c LeI'S, another monitor) whose busiFtess it is) exa­
c;llnes what progress in learning the pupil has 
nmde, Hnd appoints him toa c1ass'according·ly. The 
first duty of the inspector of reading is to see that 
each scholar's name is duly entered on the list of 
the dass to which he is sent on commencing 
school. This i,.; a mattei' of cons~qllence. If 
any omission be made in the entry of each boy's 
name, it is possible the inspection may be con­
ducted well, and vet the boy whose name is 
omitted, be passed by ; and, whatever his iIll­
prov~ment may be) he may remain stationary, 

1'he monitor of each class keeps a list thereof. 
, It is also his duty to see the inspection conducted, 

so that no boy is passed by ~'Vho is in his class. 
But the insp~ctor. of reading kceps a list of every 
class of rcadmg 1I1 the school; and) when his 
]i~ts are correct; he proceeds to duty, but not be­
fore.. He begins his inspection) by desiring the 
momto.r of the firs~ class to bring up six boysJ 
a('cordIn~ to ~he list.. He then compares their 
names" Ith hiS own hst) and examines them, to 

~ce 
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dans une autre classe: que Ie s?,os.precepteul' ne 
peut Ie taire lui~m~me; il faudta qu'ils restent la, 
a p~rdre leur terns, ne fajsant aUCUII progres; a 
moms que Ie systeme d'inspection queje vilis 
d~crire ne .. emedie a cette inconvenient. 

On designe un sGus-preceptE'ur comme i08-
pecteur-gcncral; qui tient une liste de chaque 
classe dans I'ecole. S'il entre un nouvel ecolier. 
un autre sous-precepteur examine queUes sont 
ses connoissances, et Ie met dans la classe qui-lui 
convient. Le premier devoir de I'inspecteur est_ 
de voir a. ce que Ie nom de chaque ecolier soit 
entre a juste titre sur la liste de Ja classe ou it 
prend place, en entrant a l'ecole. Il peut arriver 
que l'inspecteur oublie d~inscrire Ie nom d'un 
ecolier, qui doit monter dans une classe supe­
rieure: et l'ecolier restera-Ia, quels que soient ses 
progreso Pour remedier aces inconveniens, les 
sous-prccepteurs ont une liste des noms des eco­
liers de leursdasses, ct doivent voir a ce qu'au­
t.:Ull d'eux ne soit oublie. 

Vinspecteur ne procede a son devoir que lors~ 
que ses listes sont correctes. lis commence son 
inslJection par demander au sous-precepteur de 
la premiere c1asse les noms de ses six premieIJs 
ecoliers. suivRnt sa liste. L'inspecteur voit 8i sa 
propre liste est semblable 11 celle du sO\ls-precep­
teur de la premiere classe, et examjne ensuite 8i 
les enfans peuvent rcpetel' les lettres et les ecrire 
aur du sable; et les fait monter dansune classe 
i;uperieure s'ils repondcnt bien a ses questions. 
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see if they can tell all their letters, and make 
them in the sand. If so, they are fit for the 
next class, and the inspector orders them to be 
removed accordingly. Then he proceeds with 
every other class in the same way; and when he 
has examined the ,,,hole, he begins anew. Thus, 
by diligence and attention on his part, some 
hundreds of boys may be examined in a few days. 
'Vhen a boy is removed from one class to 
another, he 'has permission to choose a prize 
of a. stated value, for himself, as a reward of hiM 
diligence; and themonitor is entitled to one of 
the same value, for his care in improving his 
scholars. The date of examination, class re· 
moved to, prize chosen, &c. are all entered in a 
book at the time of inspection. 

It is no unusual thing with me to deliver one or 
two hundred prizes at the same time. And at 
such times the countenances of the whole school 
eX:libit a most pleasing' scene of delight: as the 
boys who obtain prizes, commonly walk round 
the school in procession, holding the prizes in 
their bands, anti an herald proclaiming before 
them, C( These good boys have obtained prizes 
for going into another class." The honor of 
thi~ has an effect as powerful, if not more so, 
than prizes themselves. 

EMULATION AND REWARDS. 

In spelling by writing on the slate, the per­
f?rmances of the ~cholars are inspected, some. 
!lmes h.Y the m?llltor of their class, often by an 
mspectmg mOllltor a nd occasionally by the master. 
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it en fait de m~me des autres classes: et qual'ld 
ila tout examine, il recommence de nouveau. 
Avec un peu de soin et d'attention, il peut exami­
ner quelques centaines d'ecoliers dans I'espace de 
peu de jours. 

Lorsqu'un ecolier monte d'une cIasse dans une 
autre, on lui donne la permission de se choisir un 
prix d'une certaine valeur, pour recompenser 
son travail: et Ie sous-preceptem' a droit aussi de 
s'en choisirun pour recompenserles soins qu'il a 
pris d'avancer ses ecoliers. La date de l'examen, 
la classe ou l'ecolier monte, Ie prix qu'il a choi­
si, &c. tout cela doit entrer dans un livre, au terns­
de I'inspection. 

II n'est pas fare que je distribne cent a deux 
cens prix dans Ie m~me tems: . et rien alors deplus 
agreable pour moi, que de voir la contenance de 
mes ecoliers. Les en fans qui ont obtenu des prix, 
je les fa is marcher autour de I'ecole en procession, 
tenant en main leurs marques d'honnelIr; et un 
heraut repete a haute voix:" Ces bons ccoliers 
ont obtenu des prix, pom' ~tre montes dans line' 
cJasse superieure :" Cet honneur a sur eux UtI 

e{fet aus!!Ii puissant et peut-~tre plus que les prix 
eux-memes. 

EMULATION ET RECOMPENSES. 

Lorsque les enfans- apprcnnent a lire en ecri­
vant des lettres ou des chiffres RUl' Ie sable ou 
sar l'ardoise, Ie sous-precepteur de Ia classe~ ov. 

UI'. 
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Printin!!.' in the sand i:.; inspected in the same 
manner as in the new method of teaching arith­
metic. EHTy boy is placed next to one who 
can do as well 01' better than himself, his busi­
I](,SS is to excel him, in which case he takes pre­
cedence of him. In reading, every reading di­
\i~ion have the numbers, I, ~~. 3, &c. to }<2, 
suspended from their buttons. If the boy who 
wearS number 12, e.xcels the boy who wears 
number 11, he takes his place and number; in 
exchange for which the other goes down to the 
place and number 12. Thus, the boy who is 
II umber l~. at the beginning of the lesson, may 
be number J, at the, conclusion of it, and vice 
l.,'frsa. The boy who has numbei' 1, has also a 
.,in,g'lf' leather ticket, lettered variously, as, 
c .:\ll'l'it, '-< }Terit in Reading,' -( Merit in Spell­
ing;-< Merit in 'Vriting,' &c. this badge of 
honor he also forfeits, if he loses his place by 
sufrering' another to excel him. He has also a 
picture pasted on pasteboard and.'m~pended to 
his breast; this he forfeits to allY bl),\' wi", cun 
nec] Lilli. "'!Joever is in the first place at the 
l'onclusion of the lesson, delivers the ticket and 
pictllre to a monitor aprointcd for that purpose. 
'fltl' hono\, ,)fwearing the ticket and number, as 
lIJarks of precedency, is all the reward attached 
to them; but the picture which has been worn 
entitles the bearei' (0 receive another picture in 
exchange for it, which becomes his own. 

By the fO~'('g'o:ng observations it will appcar~ 
that emulatlOlIs and reward ar~ closely llnlted 

with 



U'll SuUS precepteur d'inspection et quelquefois 
Ie maitre lui-meme, examinent s'ils forment hien' 
leurs Iettres. Von tllace les ecoliers suivant 
IfnIr degre d'avancement, et ils cherchcnt COl1-

tinuellement it se' surpasser les uns et les autres. 
Dans la lecture, clla:que division a k~ nombres 
1,2,3, jnsqu'a 12 ee6ts snr nne carte que l.'on 
suspend a I'habillement de l'ccolier. Si celui 
qui porte Ie nomhre 121it mieu~, que cdui qui 
a Ie nombre II, il pren(l sa place et sa carte, et 
lui Iaisse la sieone. Ainsi uri enfant qui, au com­
mencement de h~c()\e, ctait Ie del'llier de sa classc. 
peut en ~tre Ie premier ala nn.Le premier porte 
de plus une marque distinctive, qui est un mor­
ceau de ooir, sur Jequel est ccrit Ie mot ml.,-ite ~ 
merite en lecture, nicrite en ecriture,&c. II perd 
cette marque d'honneur, s'il perd la premiere 
place. Celui qui est Ie premier a la fin de I'ecoIe, 
remet les marques distinctive's a un sous-preccp 
teur charge de les recueillir. Ces daails font 
voir que I'emulation est un point essenticl dans 
l'educationdes enfans. lis s'appliqueront a.lcur 
devoir, Iorsqu'ils verl'ont que ieurs pi'dg',,~~ Ullt 
leur recompense immediate. , 

Un des principaux dc\',':rs ll~~ maltr·:, dan:; une 
.ecole nombreuse, cst de fairc un bUll clwix de 
sous-preceptcurs; assci excrees ct ~,t~-:ntit~, rulU 
iavoir apprccicl' Ie travail de~; dilf':rcns ccoli';r~> 
et discerner s'il" se sont app:i'lucs ;~ leur' (lcYoil. 
Dans une eeole feu nombr('usc, Ie maitre I~eut 
sc charO'cr lui-mente dl' ce ~i1'n. L'on "nl;l-

;:,. I ' 1" 'b' '1 pl'end que JC n,: e pO'Jrrals lal:"_ na Itl~'::L"!;1l'jlt 

dans la mienuc, .J'ai fnr,Ut- plU~, ___ 'llS C:::,;:(J::-; 
a 



t\",th (tlntinua} inspection and applicatiol! (0 

learning. . 
They are gi~en hy th~ monitor ?r teac~el: who 

inspects the ,Ynttcn copIes .accordm~ t.o Ius J~dg­
ment of performances submItted to Ius inSpectIOn. 
It requires some discretion in the master to 
choo~e a lad for this office, whose eye is capable 

·ofat once discriminating between one per/orm­
alice and allother~ and of discerning where ex­
ertions hayc been made by the learner to im­
prove. In small institutions, the master may 
perform this office; in large ones, he can only 
do it occasionallv. I have several lads who are 
capable of this office, and perform it well. 
The best way to qualify a boy for such a duty is, 
to accustom him to inspect and compare the 
performances of boys in writing' on the slate, 
one with another; he may decide impToperly ill 
some instance;;, at first, but practice will soon 
make him per-feet in discriminating and deciding; 
and then he will be found a very useful auxiliary 
in a school. It is as easy to form a number of 
boys, as une 01' two, on this plan; and they may 
be lJlIalitied ~Of)lIer than usual, if required, pro~ 
vided the master renews the same inspection and 
decision in their presence, after t hey have done; 
::tnd t>hows lhem every prominent case in which 
t.hey may have decided wrong, and why they 
have dOIll' suo 'Vhen boys have obtained their 
tickets for writing the stipulated number of 
times, 1 they are pe~'mitted to choose any prize of 
the '~Ilue appropnated to the number 011 their 
t i c:hh : alld there i.s a choice variety of prizes, 

consisting 
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a bien remplir ce devoir, en leur faisant tom­
parer les differentes ecritur'!s des enfans, qui 
ecrivent sur I'ardoise; et en leur demandant relies 
qu'ils j ugeaient les meilleures. Ils peuvent se 
tromper dans les commenceItlens: mais I'habi­
tude et I'attention du maitre a leur faire remar­
que.&: ce en quoi ils se sont trompes, Ies mettront 
bien vite en etat de decider avec exactitude, e.f 
de rendre des services essentiels dans l't~cole. 
. II y a aussi des moyens d'encourager les soliS>' 

. precepteurs eux-m~mes. L'avancement de leur 
classe doit faire l'objet constant de leur 'Clevoil' 
et de leurs efforts. Chaque sous-precepteur do it 
enseigner a sa classe une le~on, qui lui soit par­
ticuliere. Quand un ecolier a acquis Ie degre 
de perfection, qui est requis dans sa classe, if 
monte dans une autre: et lorsque les sous-precep­
teurs auront rendu leurs ecoliers en etat d'avan­
cer ainsi, iIs auront la liberte de porter une carte 
avec Ie titre: Sous-precepteur recommandable: 
et quieonque aura porte ce titre six fois de suite, 
aura droit a tlne recompense que Ie mahre aura 
promise, suivant sa dis.;retioll. Ce qui do it avoil' 
lieu, surtout pour les sous-precepteul's de la 
lecture et de l'arithmetique. 

It arrive souvent que res ecoliers cherchent :1. se 
distinguer par leur application a i'etude, et ponr 
les encourager d'avantage, Ie maitre enverra de 
tems en terns a leurs parens, quelques leures, 
qui les informent dCi progres de leurs enfans. 

Les classes cherchent ordinairement a se SUf­

passer les unes les antres. La plus avancee 
doit occuper la place la plus honorable: place, 
qui n'est autrement dist!nguee des autres, 9.ue 

- paree qu'elle est occupee par cette premlerf 
I classef 
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consistinO' of toys, bats, balls, kites, &c. but 
~ . . 

the hook~ with prints or pIctures are more m re-
qUf'st among the children, and generally more 
useful than any other prizes whatever. 

I believe the emulation I have described, as 
united with my m~thods of teaching, will be 
found most useful as a stimulus to the exertions 
oftho!5e scholars who possess no more than com­
mon abilities; indeed, it is for this class of 
learners, who, in general, g'ive the most trouble, 
that ~uch methods of teaching and encourag'ment 
are most wanting. The drudg'ery of teachers is 
always greater or less, in proportion to the 
quickness or dullness of their scholars; but, in 
these modes of teaching, all must exert them­
:idyL'S according to their abilities, or be idle. If 
they exert themselves as well as they can, they 
..-,ill improve according'ly-if they are idle, it is 
immediately detected, and as rapidly punished; 
of the method of doing' which I shall treat pre­
,cntiy. However, where lads of genius and 
quickness of intellect are found, they will soon 
show themselves. Indeed, I belie,-e, that many 
lads of genius are Unl\llOWn in the schools they 
attend, eyen to the masters themselves, because 
they ha.\'~ no ~ti,~ulus to exertioll, no opportuni­
ty of dlstmgUlshll1g' themselves-or, that nothing 
h~ppens t~ develope their latent powers. Si­
l1ular to tIllS was the case of the Portuo'ue~e in 
~razil, who frequently passed diamond~, when 
m the rough, throug'h their hands, and despised 

them 
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c1a!!se. Si une classe inferieure viellt a surpas­
ser une c1asse superieure, celle-ci lui cede sa 
place. Se voyant ainsi surpassee et honteuse de 
sa disgrace, eIle fait ordinairement les plus grands 
efforts_pour regagner son ancienne position. On 
les fait ecrire sur une ardoise ou sur un livre. On 
compare avec impartialite Ie travail d'un ecolier 
de la classe superieure, avec celui d'un autre de 
Ia c1asse inferieure. Un arbitre, ou un sous-pre­
cepteur etabli pour juger, decide lequel des deux a 
Ie mieux fait, et it pose sur une ardoise Ie nolO­
bre I en faveur de la d'asse de celui qui' a Ie 
rnieux fait. II continue ensuile a comparer deux 
enfans de chaque classe, jusqu'a ce que tous les 
enfans des deux classes aient etc examines: et 
celIe qui a Ie plus de Hombres en sa faveur prend 
Ie pas sur I'autre. On est ctonne de voir I'emu­
lation, <]u'un scmblable differend excite parmi les 
enfans. Le maitre ne peut qU'eprouver des sen­
timens agreables, en voyant la joie des ecoliers 
clont la c1asse emporte la majoritc; les reproches 
que les sous-precepteurs font a leurs classes, si 
elles ont Ie dessoui; et les louanges qu'ils leur 
<lonncllt, lors<Ju'ils ont Ie dessus. 

Quand un debat tie la sorte a lieu, ce qui ar­
rive asscz souvellt; toute I'ecole et surtout leg' 
sous-precepteurs y prennent lant d'interet, que, si 
Ie maitre les laissait fail'e, ils ne feraient aucune 
attention a leurs aulres obligatiolls, tant que Ie 
jugcment demeure suspendu. Lc debat se termine 
ordinairement tres promptemcnt. Vavantagc 
qui peut encore en resuHer, c'est que chaque sous­
precepteur etchaqucecolier s'inlcressent si fortc­
ment a la chose, qu'ils font parade de tout leur sa­
voir-et Ie maitre connaissant une fois ce dont ils 
sout capables, les fait travailler en consequence. 
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them as pebbles; but, when the mines were 
discovered, they regretted their ignorance. 
\,Vhenever superior merit shows itself in schools, 
it should always be ho.nored, rewardl'd, and dis­
ting'uished: one or two lads of this description 
influence a whole school by their beneficial 
example. I generally reward such by gifts of 
some of the most valuable books and other 
prizes-silver pens, and sometimes silver medals, 
rrhe medals are engraved with the name of the 
youth who obtains theI», and for ,.,.hat given. 


